MASARYK UNIVERSITY

FACULTY OF EDUCATION
DEPARTMENT OF ENGLISH LANGUAGE AND LITERATURE

BENEFIT ASSESSMENT OF A SELF-DESIGNED
COURSEBOOK

DIPLOMA THESIS
BRNO 2020

Supervisor: Author:

Mgr. Irena Headlandova Kalischova, Ph.D. Bc. Nikola Chaloupkova



Declaration

| hereby declare that | have worked on this thesis independently, using only the sources listed
in the bibliography.
| agree with the thesis being stored in the library of the Faculty of Education of Masaryk

University in Brno and made accessible as a source for study purposes.

Prohlaseni

Prohlasuji, Ze jsem zavérecnou diplomovou praci vypracovala samostatné, s vyuzitim pouze
citovanych prament, dal$ich informaci a zdroju v souladu s Disciplinarnim fadem pro studenty
Pedagogické fakulty Masarykovy university v Brné¢ a se zakonem ¢. 121/200 Sb., o pravu
autorském, 0 pravech souvisejicich s pravem autorskym a 0 zménéné kterych zakonu (autorsky

zékon), ve znéni pozd¢jSich predpist.

November 2020, Brno
Bc. Nikola Chaloupkova



Acknowledgements

Firstly, I wish to express my sincere gratitude to my supervisor, Mgr. Irena Headlandova
Kalischova, Ph.D., for her valuable advice, continuous support, guidance and patience. Her
words of encouragement made the process of writing smooth and enjoyable.

Secondly, I want to thank my family for always believing in me and supporting me along the
way, be it in my studies or in life. You push me to be better every day.

Thirdly, my gratitude goes to the directors and directors of studies of the language schools
who were interviewed or contributed via a questionnaire.

Furthermore, | want to thank my past self for choosing the carrier that she did.

And last but not least, | would like to thank the people of the Faculty of Education at MU for

making my studies a memorable part of my life.



Bibliography
Chaloupkova, N. (2020). Benefit Assessment of a Self-Designed Coursebook (Diploma thesis,

Masaryk University, Faculty of Education, Department of English Language and Literature).

Brno. The supervisor of the diploma thesis Mgr. Irena Headlandova Kalischova, Ph.D.

Annotation

The diploma thesis titled “Benefit Assessment of a Self-Designed Coursebook™ deals with the
matter of self-designed coursebooks in a language school environment and whether such
material may provide any benefits compared to a commercially published coursebooks. The
thesis analyses and compares aspects of two coursebooks based on a list of set criteria with the
aim to determine whether designing own material is worth it. The theoretical part focuses on
teaching materials, within which textbooks are highlighted, and language schools, both in a
general and more specific sense, while the empirical part provides the reader with the research,
detailed with the coursebooks' descriptions, the analysis itself and the results. The methods used
in the thesis include interviews with directors of studies of various language schools about the
coursebooks they use and their policy on them, a questionnaire conducted with a foreign
language school about their self-designed coursebook, and analysis of the two coursebooks

based on set criteria and their comparison.

Key words

teaching materials, coursebooks, textbooks, self-designed coursebook, commercially published
coursebook, benefits of a self-designed coursebook, assessment, benefit assessment, language

schools, coursebook analysis, selecting a coursebook, evaluating a coursebook



Bibliograficky zaznam

CHALOUPKOVA, Nikola. Zhodnoceni vyhod viastné-vytvorené ucebnice: diplomova prdce.
Brno: Masarykova univerzita, Fakulta pedagogicka, Katedra anglického jazyka a literatury,
2020. Vedouci diplomové prace Mgr. Irena Headlandova Kalischova, Ph.D.

Anotace

Diplomové prace sndzvem ,,Zhodnoceni vyhod vlastné-vytvorené ucebnice* se zabyva
tématem vlastné-vytvorenych ucebnic v prostiedi jazykovych skol, a zda takovy material mize
poskytnout urcit¢ vyhody v porovnani s komeréné¢ vydadvanymi ucebnicemi. Tato prace
analyzuje a porovnava aspekty dvou ucebnic na zakladé vybranych kritérii s cilem zjistit, zda
vytvafeni vlastni ucebnice stoji za to Usili. Teoretickd Cast prace se zabyvd vyukovym
materidlem obecné, pozdéji se zaméfuje konkrétné na ucebnice, a jazykovymi Skolami
Z obecného i vice specifického hlediska. Empirickd cast nabizi samotny vyzkum, konkrétné
S popisem vybranych ucebnic, analyzou a vysledky. Metody, které byly v praci vyuzity,
zahrnuji rozhovor s jazykovymi Skolami o ucebnicich, které vyuzivaji a jejich ptistup k nim,
dotaznik se zahrani¢ni jazykovou Skolou o jejich vlastné-vytvofené ucebnici, a analyza dvou

ucebnic na zaklad¢ danych kritérii s jejich naslednou komparaci.

Kli¢ova slova
vyukové materidly, uebnice, vlastni u¢ebnice, komeréné vydavana ucebnice, vyhody vlastné-
vytvoiené ucebnice, zhodnoceni, zhodnoceni vyhod, jazykové Skoly, analyza ucebnice, vybér

ucebnice, hodnoceni ucebnice



Table of Contents

] 4 oo [N 0! o] o [T STPRP PSSR 9
THEORETICAL PART Lttt e et e et e et e e eneeeanaa e 11
1. TeaChing MAaterialS. ... e e 11
B O 1 (To [0 T SO TSSO TP UR PSPPI 11
1.2.  Benefits and importance 0f USE .........cccceieeiiiieiiece e 12
1.3, Creating MaterialS........c.cceiieiiie i enes 13
2. TEXEDOOKS ..ottt bbbt bbbt 15
2.1. Advantages and limitations of teXtDOOKS............cccccceiveiiiii i, 16
2.2.  Selecting and evaluating teXtDOOKS ..........cccoiriiriiriiirisiee e, 18
2.2.1.  Evaluating individual SECTIONS............ccuiiiiiiiirieie e 19

3. Language SCROOIS ........coiiiiieiieicee e 22
N 1 01 =T V7 TSRS PSSR 25
4.1.  The language SCOOIS..........ccviiiiiic e 26
4.2, Transcripts Of the INTEIVIEWS .........ooiiiicc e 29
5. QUESTIONNAITE ....cuvieceie ettt ettt st e et e e sba e e be e sbe e e beesbeeeabeesbeeebeesaeeenbeesreens 39
5.1.  The language SChOOI ..........coviiiic e 40
5.2.  Analysis of the QUESTIONNAITE ..o 41
EMPIRIC AL PAR T ettt ettt e et e e e sne e e e nna e e e neeeeneaeanneas 45
6. The comparison of the chosen cOUrsebOOKS.............occoiiiiiiiiiiiie e, 46
6.1, General deSCIIPLION ... ...iiiiiieiecte ettt 46
6.2.  Ch0oO0SING the UNITS ..o 52
6.3.  Criteria for @aNalySiS ......occviiiiii e 53
6.4. Analysis of the coursebooks in COMPAriSON ...........ccceevveiieiiiiie e, 58
B.4. 1. GENEIAL ..ottt 59

(@ o= ESF: LA o] SRS 59
WISUAIS ...ttt ettt e et e st et e e n e et et e e nt e ene e re et e ene e reenaeeneenres 62
TOPICS/SUDJECT CONTENT ...t 63
CUUIE/SOCIAI VAIUES.......cceeeieee ettt enes 65
SUMMIBIY ...ttt bt ettt e b e b e e s 68

6.4.2. LanQUAQE CONTENT .......oiiiiiie ettt e e e e s e et eeanneaeas 69
(C1=T T | OSSOSO 69
GFAIMIMA ...ttt skt b e e e ae e e bt e e ab e e bt e e mb e e s be e e nb e e e beeenneennneanns 72

A o Tor= o[V F- o YRR 76



o 410 010 ] [0 ) SR 80

DISCOUISE ...ttt sttt b e bbbt b e st e et e bbb b e b e b e e s e e e nes 83
Varieties Of ENQIISN ........oviiec e 85
SUMMIATY ...ttt et e e a bt e s ab e e e b e e e bt e e e bb e e e bb e e e be e e e nbbeenntes 86

6.4.3.  Language SKIlIS..........cuiiiiiii e 88
(C1=] 0T | TSRS 88
IS0 10 o ST U TP R PRPPPPPP 93
SPPBAKING ...ttt bt n s 96

=16 1o USRS 99
LAY 1] T USSR 103
SUMMIATY ..ttt e sa bt e s bt e e e ab e e e bb e e e bb e e e bb e e e bneeanneeennes 107
Summary of language content and language skills in figures ............ccccocevvveveinenen, 108

R |V 1= 1 oo 0] [0 | SRS 111
SUMMEBIY ...ttt ettt b e neannenne s 115

6.5, SUMMEIY ...t 115
(@0 0] 1151 o] o S OSTUP PSP 117
BIBIOGIapNY ... e 119

A o] 0 1=1 o [ Tor =TSRSS SS 123



MOTTO

“One child,

one teacher,

one book,

and one pen

can change the world”

- Malala Yousafzai



Introduction

Whether or not to use coursebooks has been a widely discussed topic, often causing
quite a lot of controversy with differing opinions. There are teachers and experts alike who are
for using coursebooks, highlighting the advantages a bound pile of sheets of paper embodies.
On the other hand, there are those who are against coursebooks, claiming it takes away the
creativity of a teacher. Even though the thesis briefly touches upon both sides of this story, it is
not the primary goal of the thesis. The thesis deals with the matter of self-designed coursebooks
in the environment of language schools. Ultimately, if one is not satisfied with the commercially
published materials, what is stopping them from creating their own? The question then is
whether such materials truly offer any valuable advantages that it would be worth entering the
lengthy and time-consuming process of creating one, which introduces the thesis's aim as it is
to uncover whether self-designed coursebooks offer any benefits compared to the commercially
published ones. Comparing the self-designed material with a commercially published one
deemed appropriate as the side-by-side comparison would provide the desired effect of knowing
the content of both and thus being able to better recognise the benefits and limitations.

The idea of the topic was born during my study stay at a language school in Australia,
which used their own coursebook. Since I had never encountered one before, | was immediately
intrigued. The instant question that popped into my mind was whether the process was worth it
and what it really meant to create one's own material.

The thesis consists of two parts, a theoretical and empirical one. The theoretical part is
comprised of five chapters. The first three chapters introduce teaching materials in general, then
focus more narrowly on textbooks and their benefits and limitations, as well as the process of
choosing and evaluating textbooks. The third chapter introduces language schools in a general
sense. The following two chapters provide a theoretical basis for the empirical part, as they
focus on introducing six language schools in the Czech Republic which use commercially
published coursebooks and one foreign language school which uses a self-designed coursebook.
The fourth chapter targets the language schools in the Czech Republic, which are introduced in
terms of their history and the courses they offer. The chapter was written with the help of
interviews which had been conducted face-to-face with directors of studies of the schools and
provided an insight into what coursebooks the school used, how the coursebooks were worked
with and possibly what their opinion on self-designed coursebooks was. The fifth chapter is
dedicated to the foreign language school which uses the self-designed coursebook. It is again

introduced in terms of its history and the courses, furthermore it mentions the system within



which the coursebook functions. The chapter was written with the help of a questionnaire which
had been sent to the school in Australia and the local director kindly answered questions
concerned with the reasons for creating their own coursebook. It also touches upon the subject
of the process, as well as the maintaining of the coursebook, and how the coursebook is worked
with.

The empirical part consists solely of the analysis and comparison of the two
coursebooks. The commercially published one was chosen as a representative based on the
interviews and its title is English File, and the self-designed one, K+ notes. The analysis was
conducted with the help of set criteria and questions about the language content, language skills,
methodology and the more general aspects, such as organisation, visuals, culture and topics.
This part consists of one chapter titled “The Comparison of the chosen coursebooks”. The
chapter is comprised of various sub-chapters which further specify the topic, such as the general
introduction of the two coursebooks, the process of choosing the units to compare and analyse,
the criteria for analysis and the actual analysis, which helped determine whether the self-
designed coursebook offers any benefits.
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THEORETICAL PART

1. Teaching materials

The following chapter of the thesis deals with the issue of teaching materials, in terms
of teaching aids and instructional materials. In the chapter, the materials are categorised and
their benefits are mentioned, as well as the process of developing own teaching materials and
why that is sometimes the case. Although the chapter provides a general overview of the
different kinds of materials, the thesis is more concerned with textbooks, which are dealt with
in the upcoming chapter.

1.1.Categories

Education, as Dostal (2008)* claims, is a complex process of interaction between an
educator and educatee. This process, however, can be made easier and more effective by
using teaching materials, if they are correctly incorporated. The effectiveness is often
justified by the educatees having a real object to manipulate with, not just relying on visual
perception, thus combining theory and practice (p. 7).

Dostal (2008) further mentions that the more general term is didactive means, which
are all materials the teacher can use for achieving the set learning goals. These didactive
means are further specified and categorised in the following table (p. 16):

DIDACTIVE MEANS
IMMATERIAL MEANS MATERIAL MEANS
teaching methods teaching aids
organizational forms didactive devices
didactive principles school facilities
pedagogical mastery equipment of the educator and educate

Table 1: Didactive means (source: Dostal, 2008, p. 16)

With the focus of the thesis being teaching aids and textbooks in particular,
Dostal (2008) further specifies the teaching aids in another table (p. 19):

L All quotes from “Dostél (2008)” were translated by the author.
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TEACHING AIDS
original objects audio-visual aids
models literary aids
visual aids PC programmes and the Internet
auditory aids other special aids

Table 2: Teaching aids (source: Dostdl, 2008, p. 19)

Dostal (2008) then continues to define and specify what materials belong to each
category. Within the original objects, he lists made products, examples of materials, natural
products, but also natural phenomena. Models are defined as objects, static or dynamic,
picturing an object or a principle. Visual aids include photos, pictures, drawings or maps,
and auditory aids consist of music, sounds, speeches or broadcast. Audio-visual aids are TV
programmes or documentaries. Within literary aids he mentions textbooks, workbooks and
worklists, or academic literature. Within the special aids he includes sets for experiments

and trainers (p. 18).

1.2. Benefits and importance of use

When it comes to the benefits teaching materials provide, Patel and Jain (2008)
mention that they first and foremost prevent indiscipline and monotony. Some of the aids
are designed in a way that the learners need to fully engage with more than one sensory
organ, thus making the learning long-lasting. Using teaching materials is beneficial not only
for the learners, as the materials help them understand the issue at hand better, but they are
helpful for the teachers as well as they save time and energy when explaining the issue (p.
67).

Kapur (2019) adds other benefits of teaching materials, such as motivating the
learners through usage of various materials, developing knowledge and skills not only of
the learners but the teacher as well. She further claims that engaging with teaching aids
helps the learners with effective understanding of the concepts and long-term “retention of
information” (p. 3).

While these are the overall benefits of teaching materials, Amadioha (2009) focused
more on the actual importance of using any teaching materials. He claims that using
teaching materials supports the teacher's methodology which should be backed up by ideas
of experts. As was mentioned before that using teaching materials make leaning more
permanent, Amadioha (2009) agrees while adding that it also reduces any meaningless

working environment. He continues with claiming that teaching materials make the learning
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more interesting as well, thus sparking motivation in the learners, which may lead to their
own self-activity. He finishes by stating that the use of these materials “exposes the learners

to primary experiences and this enriches learning” (p. 63).

1.3. Creating materials

Kapur (2019) merges also into the development of materials, which she describes in
a three-step process. The first is called “collection” and is concerned with collecting various
materials, which are later analysed based on the aspects needed for the intended materials,
such as “ethnicity, religion, gender, age, race, educational qualifications, skills, socio-
economic background”, etc. Secondly, the next step is “preparation”, which takes into
consideration the background of the learners who the materials are intended for, for instance
their level, the subject, concepts, learning abilities or academic goals. The third step is called
“maintenance”, which deals with the need to maintain the designed materials in a good
condition for future use, such as the way to store them or how to carefully use them (pp. 10
-12).

However, Hutchinson and Water (1987) cited in Marjanovikj-Apostolovski (2019)
claim that designing own teaching materials should be the last option for teachers. On the
other hand, Basturkmen and Bocanegra-Valle (2018) cited in the same source counter-argue
that many teachers are actually left with having to design their own materials as the
“commercially published” ones are not suitable for their group of learners, especially if the
group is specially focused (p. 160).

The problem with commercially published coursebooks is, that even though they are
designed by experts, “competent and experienced professionals”, these professionals try to
avoid writing materials if the market is limited, as it would probably increase the price of
the material. On the other hand, writing and designing own materials provides an
opportunity for the institution to be different, thus building and enhancing their reputation.
These materials can have a wide range of possible terms, such as “in-house materials, tailor-
made materials, locally produced materials, self-designed materials, internal materials, and
home-made or home-grown materials” (Marjanovikj-Apostolovski, 2019, pp. 161 - 162).

As was suggested above, developing own materials is a complex process.
Marjanovikj-Apostolovski (2019) recommends starting by reviewing already existing and
available materials, which can be, if needed, adapted based on the specific criteria. The
long-term issue with own materials is the need to review them after a certain period of time

and alter them based on the current trends, issues, concepts, etc. Furthermore, even if there
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are suitable materials, some teachers may still feel the need to provide additional ones for
the learners as an extra material for practice (p. 162).

Tomlinson (1998) cited in Marjanovikj-Apostolovski (2019) gives a basic
framework for developing materials. He lists that in order for the material writing to be
effective, the learners and their needs are to be thoroughly understood. Additionally, the
teachers should have at least a basic knowledge about material writing. Thirdly, creating a
self-designed material also helps with developing criteria for evaluation of already
published materials, thus developing professionally. And lastly, in order for the developing
of the material to be successful, the material needs to trialled and evaluated first. This trial
should be conducted by the learners as they are the ones actually using the materials and
their opinion and feedback should be valued (pp. 163 — 164). The feedback, not only from
the learners but teachers and sponsors as well, can be conducted by questionnaires,
interviews, classroom observations, etc. (Barnard and Zemach, 2003, cited in Marjanovikj-
Apostolovski, 2019, p. 170). Marjanovikj-Apostolovski (2019) ends her article by stating
that developing own materials is very time-consuming and enough time should be devoted
to it beforehand, as well as mentioning that the process of development any new material is
based on “trial and error” (p. 176).

Harmer (2007) also provides an insight into the development of own materials as a
solution for not being satisfied with the existing textbooks. He states that developing own
materials is an “attractive approach” as it can focus directly on the needs of the particular
group, work closely with their motivation, as well as making the programme more dynamic
and varied. He however warns that in order to be able to create successful self-designed
materials, the teacher needs to be aware of the various materials and have access to them,
such as workbooks, videos, magazines, novels, etc. He adds that the teacher would need to
create a wide variety of materials and would need to have a great knowledge of and
confidence in when to use what, which results in more time-consuming and complicated
lesson-planning. Another risk according to him is the incoherence of the collected materials.
What he suggests instead is using the textbook as a “springboard” for deciding for what
situations and how to use it, rather than strictly following it to the letter as a manual (p.
182).
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2. Textbooks

The following chapter provides a closer insight into the issue of textbooks. At first it
gives a general outline of what a textbook is, the different kinds and roles a textbook can offer.
It deals with their advantages as well as limitations, and last but not least it covers the topic of
selecting and evaluating textbooks.

Richards (2001) states that textbooks are a crucial part of any language programme. He
claims that textbooks are the main sources of language input for the learners as well as the main
component of language practice. Apart from providing the content of the lesson, they balance
the use of the four skills as well as the different kinds of language practice. Despite being a
major source of help for the learners, as textbooks provide the most wholesome contact the
learners have with the language, textbooks offer a source of support for teachers as well, mainly
for the not yet experienced ones. Textbooks help with planning as well as conducting of the
lessons (p. 1).

Grant (1987) distinguishes two major categories of textbooks, however he admits that
not all textbooks can be divided into only two categories. The first type of textbook is a
traditional textbook. Traditional textbooks are designed in a way that they try to provide the
learners with knowledge about the language and present it more as a system. The emphasis is
greatly on forms and patterns, accuracy is important and it narrowly focuses on syllabus and
examinations. The biggest disadvantage is that the learners practise the language in the
individual activities but they are not able to use the language in real life after completing the
course. The other type of textbooks is a communicative textbook. The main aim of this type is
to get the learners to communicate. Among the other characteristics are the use of authentic
language, balance of all four skills, emphasis is on skills in general, group and pair work, and
preference of fluency to accuracy. Grant (1987) claims that we “learn by doing” and if the aim
of language is to be able to communicate, then the learners need to do just that in the lessons
(pp. 12 - 15).

Cunnigsworth (1995) also devotes a bit of his book to the different roles of textbooks.
He states that a textbook is a source of material and activities for practice. As it provides
explanations of grammar, for example, it also becomes a “reference source” not only for the
said grammar but also vocabulary, pronunciation, etc. It also functions as a resource for self-
study and individual work, if the textbook is designed in that way. However, textbooks can be
helpful for teachers as well as they provide a general syllabus and a plethora of ideas for
activities. They also function as a support for the less experienced teachers (p. 7).
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The textbook industry has increased its publications with the English language gaining
a global status of an international language. The goal of teaching then started to focus mainly
on the ability to communicate, which until recently has been associated mainly with native
speakers. However, due to globalisation, this aspect of English teaching has been changing.
What remained was the lack of other nationalities, meaning English language users of another
mother tongue, being presented in the textbooks. Not including, or seldom including,
multilingual people has been a negative aspect of textbooks. Similarly, textbooks have been
known for limiting cultural content to native English speaking countries. On the other hand,
bilingual English language teachers have the advantage of including other cultures as well
(Meidani and Pishghadam, 2012, pp. 84 — 86). Furthermore, bilingual teachers have the
awareness of what it takes and what it is like to learn another language, which is another great
benefit.

2.1. Advantages and limitations of textbooks

According to O'Neill (1982) the learners attending schools and institutions are often
mixed together, coming from different backgrounds, having different goals and different
level of knowledge. It is therefore difficult to pick a material that would be suitable to all
their individual needs. The practical solution is to choose a material from the variety of
already published textbooks (p. 104).

However, he also adds that there are many teachers, even some individuals within
the teacher training process, who regard textbooks unsuitable. The reason for this is the
inability to respond more precisely to the individual needs of the learners. Another issue
with textbooks is the idea of using “someone else's material” and thus being uncreative and
avoiding the surprise of what is coming next in the programme (O'Neill, 1982, p. 105).

Even though all of these are legitimate arguments, O'Neill (1982) states that there is
usually a common basis of needs within the groups, usually identified by the need to learn
the same grammatical rules and functional frameworks to be able to use the language
successfully in various situations. Textbooks therefore provide the needed examples and
frameworks which might be useful for the learners in the future. Another major benefit of
textbooks for the learners is the option to catch up if one misses a lesson, or on the other
hand be able to prepare for the lesson in advance (p. 106).

Richards (2001) provides a plethora of reasons why he considers the use of
textbooks to be of advantage to teachers. He lists that textbooks provide a syllabus for the

language programme, they help with standardizing instructions in a sense that learners from
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different groups but same levels are provided with the same content and can thus be tested
the same way, if needed. Another of his reasons is the fact that textbooks usually come in
whole packs which consist of workbooks, CDs, videos or other materials making the
learning and teaching more effective (p. 1).

Published textbooks also have the advantage of quality of appearance and
presentation, which home-made materials may lack due to a bad quality of photocopies and
may be more difficult to store and maintain. Additionally, separately distributed
photocopies or sheets of paper may get easily lost. On the other hand, the pages in textbooks
are already bound together and are thus easier to carry around and use anytime and
anywhere (O'Neill, 1982, p. 107). Richards (2001) also commented on the quality of
published materials and highlights that they have been tried and tested, which ensures that
the learners are exposed to well-developed materials (p. 1).

McKay (2002) also adds other advantages of published materials, such as
functioning as a map for both learners and teachers, and the teachers being able to devote
their time and energy to other matters in the classroom, other than having to deal with its
content. With the latter advantage agrees also Richards (2001, p. 1), and Tsiplakides (2011)
who adds that the published materials save time in the preparation process (p. 759). McKay
also continues with O'Neill's (1982) thought of the learners knowing what is coming in the
next lesson, and adds that they thus gain a sense of safety and security in the classroom.
Similarly for teachers, having a ready-made material may help them feel secure and
confident in their position, especially if they are at the beginning of their teaching journey
(p. 71). This is something that Richards (2001) also mentions in a sense that textbooks
provide good models also for teachers whose first language is not English (p. 2).

O'Neill (1982) however admits that “no textbooks can expect to appeal to all
teachers or learners at a particular level” and that is the main reason for the wide variety on
the market (p. 108). Nonetheless, Tsiplakides (2011) adds that should the need to substitute
or add other materials arise, textbooks should be designed in a way to allow this to happen.
The adaptation of material would be used to better suit the requirements of the group of
learners (p. 759).

However, even though there are many advantages and benefits of textbooks, there
are also some limitations or disadvantages. Richards (2001) starts off his list with probably
one of the main aspects and that is the lack of authentic language. He continues with saying
the many textbooks tend to create the language in contexts specially aimed for the purposes

of the textbook but omitting the real language use (p. 2). Tsiplakides (2011) called this
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“unnatural scripted models of language” (p. 759). Similarly, they may not be true to the
content as they represent “idealised view of the world”. This is often portrayed by avoiding
controversial topics, or not presenting current and real issues. He claims that the same can
be often said about cultures as the favourable point of view and representation is that of
white middle-class world (Richards, 2001, p. 2). Tsiplakides (2011) adds that they can
sometimes even directly portray cultural biases in terms of gender, sexism or stereotyping
(p. 759).

Another of the disadvantages is that textbooks will never be able to fully respond to
the needs of the learners, mainly due to their global market purpose. However, this is when
adaptation and creativity of the teachers comes to play an important role. Also, if the
textbooks are overused or are the sole source, they may deskill the teacher. And lastly,
textbooks are often considered expensive and a financial burden for some students
(Richards, 2001, p. 2).

2.2. Selecting and evaluating textbooks

Harmer (1991) mentions that when it comes to choosing a textbook for institutions,
the decision is often made for them by some higher authority. This often results in the
textbook being used as a syllabus, in a sense that they are supposed to cover certain amount
by a certain time, and the teachers become tied to teaching in a similar style (pp. 256 — 257).
He however continues by saying that a textbook should be an aid, rather than a “sacred text”
(p. 258).

Cunnigsworth (1995) gives the purposes for which textbooks might be evaluated.
He states that the most common purpose for evaluation is the search for a new book or if
the institutions want to identify the strengths and weaknesses of their current book. The
standard procedure is also to evaluate more books in comparison as it gives better insight
into the material (p. 14).

When it comes to evaluation of textbooks, there are many angles that it can be looked
upon and also different kinds of evaluations. Cunnigsworth (1995) mentions that it is
usually the learners who expect high standards and want the textbooks to make the learning
easier and enjoyable. He therefore distinguishes two main kinds of evaluation:
impressionistic and in-depth. Impressionistic evaluation is characterised by the teacher
flicking through the book and relying on the general impression, basically focusing on the
bigger picture. This evaluation is effective if the teacher has more books to evaluate and
needs to narrow it down. On the other hand, in-depth evaluation looks more closely at the
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individual aspects of the book and it is analysed in greater detail. For the best results, he
suggests a combination of both types and recommends using checklists (pp. 1 — 2). On the
other hand, he states that the number of criteria used should not be overwhelming.
According to Cunnigsworth (1995), it is also preferable to work with a group of teachers as
this way promises a balance of different opinions, experiences and perceptions (pp. 5 — 6).
Grant (1987) however states that the more detailed evaluation is generally less preferable
for public schools as it often involves piloting the textbook and that it something public
school teachers do not have time for. Hence, they have to trust their instincts (p. 121).

Cunnigsworth (1995) offers another type of evaluation and that refers to when the
textbook is evaluated: pre-use, in-use and post-use evaluation. Pre-use evaluation it the most
common type as it analyses the potential of the book. In-use evaluation reflects the findings
discovered while working with the book, and lastly post-use evaluation is more concerned
with the strengths and weaknesses, and whether it is something the teacher would use again
(p. 14). Similarly, Ellis (1997) distinguishes predictive (done before using the textbook) and
retrospective (done after, deciding whether the material met the expectations) evaluation (p.
36).

When it comes to evaluating a textbook, there is also another perspective that needs
to be considered. Both learners' and teachers' factors are to be looked at. For learners the
main aspects are age, their proficiency level in the target language, reasons for studying the
language, gender, etc. For teachers the aspects to consider are language competence,
methodological competence, and awareness and experience of teaching (AbdelWahab,
2013, p. 57).

Sheldon (1988) on the other hand warns that textbook evaluation can sometimes be
rushed as teachers more rely on popularity of certain textbooks, rather than focusing on their
personal criteria and that it is a very subjective activity. Even though checklists are often
recommended by many other authors for evaluation, Sheldon (1988) claims that they might
not be always useful not only because not all teachers are aware of them but mainly because
the criteria may change overtime and since they are often globally published, they can never

apply to all local criteria (pp. 240, 242, 245).

2.2.1. Evaluating individual sections

Evaluating the individual parts is just as important as looking at the textbook as
a whole, this sub-chapter provides a brief look into what the individual sections should
ideally contain.
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Firstly, taking the topics into consideration, they should be of various kinds and
should portray how the language is really used in real situations and for real purposes.
By using interesting and meaningful topics, the learning process also becomes more
enjoyable and it motivates the learners more. Depending on the actual content, the
topics also enrich learners in a personal way and expand their experience. What is vital
for the topics is also to encourage interaction among learners, in a sense of forming
opinions and being able to express these opinions (Cunningsworth, 1995, pp. 86, 88).

When it comes to the language content, Cunningsworth (1995) claims that
grammar, vocabulary and phonology “form the foundation of everything else” in the
language. According to him, the main issue with grammar is distinguishing between
the form and use and how much to devote to each. He claims that they need to be in
balance, though. He also suggests to identify the most difficult grammar items and try
to evaluate the book based on these (pp. 31, 32, 34).

When it comes to vocabulary, Cunningsworth (1995) states that it has been “a
neglected area” of language teaching for a long time and is only now becoming more
focused on. The reason given for this is the fact that there cannot be a successful
communication without a knowledge of vocabulary. However, selecting vocabulary
can be a complex task and most vocabulary activities can be found more in the
workbook accompanying the textbook, rather than the book itself. On the other hand,
textbooks usually help with developing learning strategies, even though some of the
vocabulary-learning takes place outside the classroom (p. 38).

Similarly to vocabulary, phonology has been neglected too and only recently has
been dealt with in greater extent. Cunningsworth (1995) states that focus should be put
at least on the general aspects of phonology, such as weak forms, stress and rhythm,
and the individual sounds. He also highlights that there should not be the need to strive
for near perfection of native speakers, but it is rather more important to be aware of the
problematic areas which might cause misunderstandings. He also praises recordings as
a great model for the learners, and on the other hand warns against focusing on
terminology (pp. 41 — 43).

The last bit is focused on discourse. Cunningsworth (1995) states that discourse is
concerned with how the language is actually used for effective communication, in terms
of cohesion, paragraphs, structure of text, participation, etc. He mentions that all
textbooks provide examples of discourse, however the crucial part is how authentic

these examples are (pp. 45 — 46).
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When it comes to skills, however, Cunningsworth (1995) says that they focus on
the “ability to operate in the language”. He highlights the need to have a balance of the
skills with all of them integrated and used within the same topic, however he
acknowledges that it also depends on the specific teaching situation. He suggests that
with the demand rising for the language in general, the skills should be treated the same
way and the activities should be longer and more complex. He also defines skills as
the aspects that equip the learners to use the language (pp. 64 — 65, 85).

Cunningsworth (1995) mentions that there are two ways to conduct listening
activities, either as a simple listening activity done through recordings, or listening
together with speaking as a general oral work (e.g. role-plays or dialogues) (p. 67).

With speaking practice the textbooks often differ in the way how much is devoted
to it, mainly in terms of the topics for discussion, or realistic interactions (such as role-
plays, which are useful for practising conversations) (Cunningsworth, 1995, p. 69).

When it comes to reading, Cunningsworth (1995) claims that the texts should
reflect the way the language is actually used. They should be interesting, authentic,
well-presented, and accompanied by useful activities. He suggests that reading
activities can be often linked with other skills, such as listening (if the text is recorded)
or writing (if the text functions as a model work). With the texts themselves the criteria
are often more specified and focus on the length, authenticity, complexity of grammar
and vocabulary, vocabulary range, or if any background knowledge is needed. Topics,
presentation, genre and the type of comprehension questions asked are also crucial. He
distinguishes two major categories of comprehension questions, i.e. literal or surface
questions, and straightforward factual questions (pp. 73, 75, 78).

Cunningsworth (1995) states that writing activities in textbooks are usually of a
guided kind as there is an example present, which results in the learners producing a
very similar piece of writing. He however highlights that various genres should be
included, such as reports, notes, diary entries, making lists or filling in forms, of course
related and suitable for the level. For most of them a discourse structure is essential.
Another vital part of textbooks should be the ability of learners to distinguish between

a spoken and written production and their individual aspects (pp. 80, 82).
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3. Language schools

The following chapter deals with language schools in general. It portrays the way
language schools function and the different courses they usually offer. Even though the source
mainly applies to the schools in the Czech Republic, | believe that the system is fairly similar
in other countries as well.

Only through the knowledge of foreign languages is it possible to improve
communication and interaction between people of different mother tongues. This way also
supports global mobility, understanding and cooperation, as well as overcoming stereotypes
and discrimination. The goals and aspirations of language teaching and learning are to make
sure that every person, in any social class, has the opportunity and devices needed for gaining
language knowledge and thus being able to use that language (RVP JS, 2009, p. 6)2.

The organisation of education at language schools lawfully refers to an ordinance of the
Ministry of Education. However, there are aspects that the school itself is in charge of, for
example in regards to what type and how many courses they open based on the interest of
learners. There are various types of courses which are usually similar for all language schools,
such as basic, intermediate, preparatory, conversation or special. All of these are talked about
in greater detail later on in the chapter. Apart from these courses, there is also a course that
focuses on having daily lessons and lasts a whole school year. This course is referred to as “after
maturita exam” and offers language courses to students who for example did not manage to get
into a university but wish to remain students and want to improve their language skill at the
same time. The school year, organisation-wise, is similar to the one in normal primary or
secondary schools. There are two terms — autumn and spring, and lessons last 45 minutes. The
specifics of the individual courses then depend on the school itself but need to be written in
their education document (RVP JS, 2009, p. 4).

Anyone can be admitted to study at a language school by complying with a few
requirements, such as the need to submit an application, pay the fee (based on the rules of the
school) and meet the established criteria of the school. It is the director who then decides
whether the student is admitted or not. The education is finished after the given period has
passed and can be completed with an exam (based on the level of the course) and the student is
given a certificate. The one year “after maturita exam” courses are finished with a certificate of

completion, which prove that the students successfully completed their studies (RVP JS, 2009,
pp. 4 -5).

2 All quotes from “RVP JS (2009)” were translated by the author.

22



When it comes to the different courses, this next part is dedicated to a brief description
of each. The basic course is concerned with achieving the language level B1 according to
CEFR3. The course is divided into three separate years, with each consisting of 140 hours, thus
finishing with 420 hours of English and achieving the B1 level. It is however possible to be
admitted at any point throughout the three years, depending on the interest, the time options
and already existing knowledge of the applicant, and technical and staffing options of the
school. After completing the studies, the students receive a certificate corresponding to the B1
level. The intermediate course is fairly similar with the exception of it being aimed at more
advanced students, with the entry level already being B1 and aiming to achieve B2. It consists
of 280 to 315 hours but can be done in the span of two to three years (that depends on the
interest of the learners, and the staffing and technical options of the school) (RVP JS, 2009, pp.
5,9).

Another course is the preparatory course for state language exams. The hours are not
strictly limited and there are more types of language exams, i.e. basic, general and special. In
order to be admitted into the preparatory course for the basic exam, the student should already
be at B1 level, the exam is then B2 level. The entry level for the general exam is B2, with the
exit level being C1, and for the special exam the entry level is C1 with the need to have passed
the general exam, the exit level C2. However, people wishing to only take the exam, can apply
without having to complete the course at the language school (RVP JS, 2009, pp. 5, 10).

Conversation courses are aimed at students who are already familiar with the language
to a certain extent, usually level B1 is required. These courses try to achieve an improvement
of the already existing knowledge. There can be more such courses if the interest of students is
high, usually with more levels available as well. What the individual courses look like is
determined by the school (RVP JS, 2009, pp. 10 — 11).

Last but not least, the special course. The characteristics of the course are decided based
on the special requirements of the students. The number of such courses is usually determined
by the technical and staffing options of the school, but they usually offer summer, intensive,
individual or topic-specific courses. The number of hours as well as the pace of the lessons
depend on the learners (RVP JS, 2009, p. 11).

Another type of courses some language schools offer are in-company courses. In this

case, the language school comes to the client, not vice versa, and the course takes place on the

3 See definition of CEFR in the Appendices — Appendix 1.
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company's premises with usually more employees in attendance. From the company's point of
view, the choice of the school is crucial. It is essential to find a school and a teacher that would
suit the needs of the company, mainly in terms of training and specialisation of the teacher due
to the special characteristics of the course. Even though it is the language school leading the
course, it should be the company to dictate the terms and be clear about their needs, so that the
school can tailor and adapt to them directly, which the school should be willing to do (“In-

company language courses ”, 2020).
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4. Interviews

The following chapter introduces the language schools that were interviewed for the
purpose to find out more about how language schools function, moreover how they work with
the coursebooks, i.e. the way they choose them, the ones they work with and what their opinion
is on self-designed materials.

The language schools interviewed in the thesis were chosen based on their popularity
and their acknowledgement among the inhabitants of Brno and Zlin. Therefore, the schools
chosen are the ones that are the most frequently advertised and have the most attendees in
general. Altogether, six language schools consented to participating in the interview process
and the representatives of the schools were then interviewed. Another two language schools are
mentioned as they were asked to participate, however they declined the interview. Nevertheless,
they provided some insight into their coursebook policy via email and the information might
thus be used if needed. Regardless, the six formerly mentioned language schools are the main
focus.

The schools were contacted by email and the people in charge were asked whether an
interview about their use of coursebooks would be possible. The interview was then done in
person. Generally speaking, the directors of studies, as they were the ones most often chosen to
represent the school for this purpose, were kind and approachable, willing to answer the
questions prepared. It was evident that they knew a lot about the topic, probably due to the fact
that they are the ones who are in charge of the coursebooks. The interviews were done in a span
of three months — October, November and December 2019.

The questions for the interviews were prepared beforehand and were identical for all the
schools. Even though the interviews were planned to be semi-structured, thus the possibility of
adding or skipping a question was feasible, this situation did not happen as the author could not
think of any additional questions to ask the interviewees. Altogether, the questionnaire was

comprised of three main parts:

Part Questions

1. General information e What coursebook do you use?

about coursebooks e Does it differ according to the course and levels?

2. Coursebook use in the e What is your policy on using coursebooks?

classroom e How and how often do you use the coursebooks in lessons?
Does it depend solely on the teacher or have you got a
general policy as a school?
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e How do you choose your coursebooks? Based on what
aspects?
3. Possibility of a self- e Have you ever thought about creating your own
designed coursebook coursebook? Why/why not?

Table 3: Parts and questions

The total number of questions was six, divided into their respective parts based on the
area they covered. The first part was more general as it asked about the specific coursebooks
the school used. The second part was aimed at the use of the coursebooks in the lessons and
how they were chosen. The final part covered the topic of the schools' policy on self-designed
coursebooks. The full interview can be found in the Appendices (see Appendix 2) at the end of
the thesis.

The interviews were designed to help the author understand what kind of requirements
the schools had for their coursebooks and based on what they had chosen the ones they worked
with on a daily basis. Additionally, the interviews led to a discussion about self-designed
coursebooks and what the attitude of the interviewed directors of studies, representing the

opinion of the whole school, was.

4.1. The language schools
As was mentioned above, the language schools interviewed were altogether six. Three
of them located in Brno, the other three in Zlin. Due to this aspect, the information provided
was more general based on two different regions.

The language schools interviewed:

Brno Zlin
P.A.R.K School of English Jazykova skola Lingua
Jazykova Skola Hello Jazykova Skola ONLY4
ILC International House Brno Albi - jazykova Skola

Table 4: Chosen language schools

The other two language schools mentioned are Enjoy English and Jazykova agentura
Sktivanek, both in Zlin. As the directors of studies of these two schools did not consent to the
interview and the information provided was fairly scarce, it is going to be used only in case of
need.

In this sub-chapter, the language schools will be introduced and described in more detail

to get a better idea about what kind of schools they are.
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P.A.R.K School of English

P.A.R.K School of English is a language school that focuses only on teaching the
English language. They pride in having only small groups of students, maximum seven to eight
in one class. The tutors are both certified teachers and native speakers with the needed
qualifications. The individual courses are carefully prepared and thanks to this they are well
linked together. This also allows the school to monitor the level of their students when they
start their studies as well as when they finish. The language school has been a member of the
Association of Language schools since 2003. Not only is the school a preparatory and testing
centre for Cambridge exams, they are an authorised platinum centre. The school offers a variety
of courses. Some of them include courses on general English, Business English, English
conversation courses, courses for after maturita exam and courses for children and teenagers.

They also organise conferences and courses for English teachers (“Jazykova skola P.A.R.K.”).

Jazykova Skola Hello

Hello language school was established in 1996 and it was aimed firstly only at children.
Other courses were added later. Apart from the centrum in Brno, the school has other two
centres in Opava and Ostrava with the headquarters located in the latter city. The school is a
member of the Association of Language Schools. The school has set important aims for their
practice and its three main aims are quality, friendliness and partnership. The tutors are carefully
chosen and they are tested before being employed. They have the needed qualifications and
certificates as well as experience. The school focuses on language in general and offers courses
not only in English but also in German, French, Spanish, Italian, Russian and Chinese. The
courses are led either in groups or individually. They also offer courses in Business English,
courses for after maturita exam, preparatory courses for Cambridge exams, courses for children,

summer or weekend courses, courses for elderly people, etc (“Jazykova skola Hello”).

ILC International House Brno

ILC is the only language school in the Moravian region which is a member of the
international network of language schools International House World Organisation (IHWO).
This organisation is responsible for the school using a unique communicative educating method
and allows to continually increase the level of study as well as the practising lecturers. It has
been a member of the Association of Language Schools since 2005. It is also a preparatory
centre for Cambridge exams, mainly the general English exams (KET, PET, FCE, CAE, CPE),
but business exams and IELTS exams as well. The school consists of about 40 tutors with 15
of them being native speakers. The tutors all have the needed qualifications and certificates.
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The courses offered by the school are the following: general English, Business English, courses
for children, courses for companies, individual courses, courses for after maturita exam, and

preparatory courses of exams, etc (“ILC International House Brno”).

Jazykova §kola Lingua

This language school was established 25 years ago and takes pride in having an
individualistic attitude towards their customers. It is a member of the Association of Language
Schools and is an examination centre for Cambridge exams. The language school is not focused
only on English but offers courses in German, Russian, Spanish and Italian as well. They offer
various courses — courses for after maturita exam, courses for individuals or for companies,
courses for children and elderly people. They also provide services in terms of translation and

language interpretations and offer Cambridge exams (“O nas - Jazykové kurzy Lingua Zlin”).

Jazykova Skola ONLY4

This language school is unusual in a sense that there are only four students in the class
and they mainly practise speaking and communication skills. The school was established in
1997 and this approach of having only four students in the class has been a part of their policy
since the beginning. Another specific policy of the school is that it also aims at using as little
of the Czech language as possible. The tutors are both native Czech speakers and English
speakers with all the required qualification and the needed certificates. To ensure the quality of
the education, the tutors are examined and observed regularly. The school offers a number of
courses — general English for adults and children, intensive summer courses for children and
summer camps for children, summer courses for adults aimed at communication skills,
individual courses as well as courses for companies, not to forget preparation courses for
Cambridge exams. The school also offers books from their own school library to their

customers as well as the general public (“Nas ptibeh”).

Albi - jazykova $kola

The language school is focused mainly on meeting the needs of their customers and they
build their lessons around that aspect. As is mentioned on their website, they are not a member
of the Association of Language Schools, although they believe in their Ten Commandments.
The class usually consists of a small number of students, ranging from four to eight. The tutors
are qualified and certified and in the lessons they focus mainly on speaking and communicative
skills. Not only does the school offer courses in English, but in other languages as well —
German, French, Russian and Spanish. The different types of courses are general English,

conversation courses and preparatory courses for Cambridge exams (“O nas / kontakt”).
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4.2. Transcripts of the interviews
The following sub-chapter includes the transcription of the individual interviews done
in the said language schools. The original sheets that were used during the interviews with hand-
written notes can be found in the Appendices (see Appendix 2 to 8) at the end of the thesis.
The sub-chapter is divided into three following sections according to the individual
questions, within which the answers of the language schools are stated. The transcription is
done in an essay-style of writing as it is better suited for the purposes of the thesis. Then the

focus is on the content of the message, rather than the actual interview in general.

1. General information about coursebooks

P.A.R.K School of English

When asked about what kind of coursebook the school generally used and whether it
differed according to the levels or courses, the answer was that for the main course, being
general English, the school used Face2Face (Cambridge University Press) for all levels, from
A0 to C2. As far as preparatory courses for different exams were concerned, the school used
Straight to First or Straight to Advanced (both Macmillan Education), depending on the level.
For the most advanced level, the school worked with Objective Proficiency (Cambridge
University Press). As a secondary coursebook, to complete the exercises or give the students
more practice as was explained, the school had chosen to work with the Empower series
(Cambridge University Press). The school also used special coursebooks for children and

teenagers, such as the Starters series (R. Davies, personal communication, October 21, 2019).

Course: Coursebook(s)
general English Face2Face (Cambridge University Press)
preparatory courses for exams Straight to First or Straight to Advanced

(both Macmillan Education)
Obijective Proficiency (Cambridge

University Press)

secondary coursebook Empower (Cambridge University Press)

Table 5: Coursebooks at P.A.R.K School of English

Jazykova Skola Hello
The interviewee's answer to what kind of coursebooks they used was that they in
majority worked with English File (Oxford University Press) for courses concerning general

English or FCE/CAE Result (Oxford University Press) for preparatory courses concerning the
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Cambridge exams. According to the interviewee, the tutors could choose to work with a
different coursebook if they wished (M. Svobodova, personal communication, October 29,
2019).

Course Coursebook(s)
general English English File (Oxford University Press)
preparatory courses for exams FCE/CAE Result (Oxford University Press)

Table 6: Coursebooks at Jazykova skola Hello

ILC International House Brno

According to the interviewee, the International House in Brno used a wide variety of
coursebooks depending on the type of course. With children and pre-teens they used either Hot
spot (Macmillan Education) or Academy stars (Macmillan Education) and with teenagers they
moved on to Beyond (Macmillan Education). In courses for adults, the main coursebook they
used was the English File (Oxford University Press), either the third or fourth edition, and as a
supplementary coursebooks they used Total English (Pearson Education Limited) or Speak Out
(Pearson Education Limited). There were also preparatory courses for Cambridge exams, in
which the Ready for .... Series (Macmillan Education) was used. The school also offered
intensive courses and for this purpose the Gateway (Macmillan Education) coursebook was

used (D. Cleary, personal communication, November 4, 2019).

Course Coursebook(s)

children and pre-teens Hot spot (Macmillan Education),

Academy stars (Macmillan Education)

teenagers Beyond (Macmillan Education)
general English (adults) English File (Oxford University Press)
supplementary coursebooks Total English (Pearson Education Limited),

Speak Out (Pearson Education Limited)

preparatory courses for exams Ready for .... Series (Macmillan Education)

intensive/summer courses Gateway (Macmillan Education)

Table 7: Coursebooks at ILC International House Brno

Jazykova Skola Lingua
The school used a variety of coursebooks depending on the type of course and the needs

of the students. For the main courses, daily and evening ones as well as courses for companies,
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the school had chosen to work with English File (Oxford University Press), International
Express (Oxford University Press) or Cutting Edge (Pearson Longman), as these had been
viewed as the standard. However, for preparatory courses for exams, the school used the Gold
series (Pearson Education). The teachers also had the freedom to use their own supplementary

materials (N. Hladka, personal communication, October 25, 2019).

Course Coursebook(s)

general English English File (Oxford University Press),
International Express (Oxford University
Press), Cutting Edge (Pearson Longman)

preparatory courses for exams Gold (Pearson Education)

Table 8: Coursebooks at Jazykova skola Lingua

Jazykova Skola ONLY4

The school used the Headway (Oxford University Press) coursebook for majority of
their courses, however they used it only up to the intermediate level as after that they shifted
the focus to preparing their students for various exams. For the preparatory courses the school
worked with Pet Result (Oxford University Press) for the youngest students and then with First
Result (Oxford University Press) as well as First Masterclass (Oxford University Press) for the
more advanced students. The school also used workbooks but not the ones created for the
coursebooks; they had created their own workbooks which they used mainly for practice the
students did as their homework. The workbook was focused mainly on translation exercises (R.

Mrnustik, personal communication, November 26, 2019).

Course Coursebook(s)
general English Headway (Oxford University Press)
preparatory courses for exams Pet Result (Oxford University Press),

First Result (Oxford University Press),

First Masterclass (Oxford University Press)

Table 9: Coursebooks at Jazykova skola ONLY4

Albi - jazykova $kola
The language school used only English File (Oxford University Press) as their

coursebook for all levels, elementary to advanced. They also used all of its available editions,
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mainly the second and third one, however, they partly used the fourth one as well (M. Jurak,

personal communication, December 16, 2019).

General Coursebooks

m English File
= Face2Face
Headway
Total English
= Speak Out
= Empower
m International Express

m Cutting Edge

Figure 1: General English coursebooks with supplementary coursebooks included

As the main concern of the thesis are general coursebooks used in general courses, only this
type is included in the overview. Therefore, as the table above shows, the most widely used
coursebook for general English courses is the English File coursebook across the spectrum of
the six language schools interviewed. The other coursebooks are usually mentioned as
individual examples and do not appear repeatedly with different language schools. Even though
the data show that the English File is a popular coursebook, the choice of the other coursebooks
proves that the language schools choose their coursebooks carefully and with specific aims for
their courses in mind as there is a wide variety of the different coursebooks used. Based on the
data, the English File coursebook was chosen as the one coursebook to be compared to a self-

designed coursebook as the representative of the commercially published coursebooks.

2. Coursebook use in the classroom

P.A.R.K School of English

Another series of questions consisted of how the school worked with the coursebook —
what the policy of the school was on using the coursebook, how often the coursebook was used
in the lessons and whether it depended solely on the teacher or whether there was a group policy
and based on what aspects the coursebooks had been chosen. In terms of lesson use, at this
school the teachers were allowed to be creative to a certain extent as there was a general syllabus
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that needed to be followed. This was especially useful for new teachers and it could also be
beneficial depending on the type of group and students. There were materials that the teachers
could use in their lessons apart from the coursebook, such as teacher's books or other
supplementary materials, which encouraged the teachers to be creative with their lessons. The
topic of choosing the coursebook seemed to be the most interesting for the interviewees to
answer and in this particular school the answer was the following — they had relied on
recommendations and what had been generally popular, well-known but mainly proven and
tested. However, the school had wished to break the convention and looked for something other
than English File (Oxford University Press), as that had been the most used and widely popular
coursebook at that time and many students had already worked with it, therefore the school had
wanted something else, they had been trying to aim at something different but at the same time
still teacher-friendly and with interesting topics. When looking at various coursebooks, the
school had focused mainly on the topics and the lay-out or the design of it, taking into
consideration how teacher- and user-friendly it could be. Another aspect was how widely used
the coursebook had been at that time, as the school wanted something the students had not been

already familiar with (R. Davies, personal communication, October 21, 2019).

Jazykova Skola Hello

When it came to using the coursebook in the lessons, it entirely depended on the
teachers, their personality, their attitude, their creativity and the particular lesson plan.
However, generally speaking, the interviewee estimated that the coursebook was used up to 50
percent and the rest was supplemented by other additional materials of the teachers'. When
asked about the reason for choosing the English File coursebook, the interviewee was unable
to give a satisfactory answer as apparently the coursebook had been assigned to them by their
main institution in Ostrava. However, according to the interviewee the reason was quite
apparent as this specific coursebook was the one that was the most used and the most accessible

(M. Svobodova, personal communication, October 29, 2019).

ILC International House Brno

When it came to the school's policy on using the coursebook in the lessons, it was
entirely the teacher's decision. Even though it was mainly the teacher's choice, the school
provided a rough guide as to what should be covered in one lesson, which translated to
approximately one double page in ninety minutes. The guide also included a certain amount of
work that should be covered in one semester, therefore the teachers needed to follow a certain
syllabus of the material needed to be done in certain time period. Apart from that, the teachers
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had a lot of freedom in terms of what they did and what they worked with. The journey to
choosing the right coursebook had been rather intriguing at this school as was explained to me.
They mainly worked with English File (Oxford University Press) as it was “teachable” and not
majorly used in primary and secondary schools, according to the interviewee. As this
coursebook was their primary material, it was constant in their policy. However, the other
coursebooks for different courses tended to change a lot as it also depended on the type of
course it was intended for and the people it was aimed at. For example, the Speak Out
coursebook (Pearson Education Limited) was mainly used during summer courses or for
students who got stuck. Other supplementary materials were usually viewed more as a challenge
for the students. The interviewee claimed that coursebooks for teenagers were not really well
designed, as they tried to maintain interesting topics, so the content was attractive for the
students, however the language used in them was below the level of the students. The
interviewee's opinion was that these coursebooks tended to treat teenagers like children, which
was not convenient. The school also used a mixture of different publishers mainly because they
tried to maintain a good relationship with them and tried to get them more involved in the
school. An example would be the publishing house of Oxford University Press, which they used
mainly for lower-end levels, as well as Longman. On the other hand, Total English coursebook
(Pearson Education Limited), which is in the Pearson production, was considered as more of a
higher-end level and more challenging for the students (D. Cleary, personal communication,
November 4, 2019).

Jazykova §kola Lingua

When it came to using the coursebook in the lessons, the teachers were encouraged to
follow the structure of the coursebook, even though the preparation of the activities was
completely up to the teacher. The interviewee estimated that the coursebooks were used in 80
percent in the lessons. It also depended on the type of course and the needs of the students as
the school tried to take into consideration the individuality of the students. The coursebooks
had been chosen carefully and according to the language level of the students and the whole
group. The school specialised in company courses, so many of the coursebooks were chosen
based on the needs of the company and their employees studying at the school. Choosing the
coursebooks in general had been a lengthy process as the school had wanted the books to be
modern with a good vocabulary range. Thus, they had usually focused on publishers such as
Oxford University Press and Longman Pearson (N. Hladka, personal communication, October
25, 2019).
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Jazykova Skola ONLY4

There was no specific policy on what needed to be done in the lessons as the school's
policy differed from the usual language schools. The Only4 language school mainly focused on
using the language and practising what the students had learnt. Thus the coursebooks were
hardly ever used in the lessons, the students mainly worked with them at home, completing the
exercises and drilling vocabulary. There was one specific policy and that was that until all the
students mastered the topic in the coursebook, the teachers could not move on to the following
topic. The lessons were thus mainly focused on practising the target language by using it. The
reason for choosing the Headway series was unclear to the interviewee as they had started using
in at the very beginning of the language school and that had been 21 years ago. The interviewee
also mentioned that it was quite problematic to change the coursebook once you had established
the courses and lessons around that one, so they would only upgrade the editions and currently,
they used the fourth edition of the book (R. Mrnustik, personal communication, November 26,
2019).

Albi - jazykova $kola

The policy of the school on using the coursebook was very general. The teachers worked
with the coursebook in the lessons but it was not formally binding. The school had a general
year plan, which helped them with connecting the courses together. It was also more practical
in terms when a new student came or when someone became ill, so that they could continue
working from home. Therefore, the policy was more based on practical than methodological
background. The teachers were expected to work with the coursebook, however they had the
freedom to skip an exercise, etc. Choosing the coursebook had been done collectively with the
team of lecturers. When the school first had started, they had wanted to use something different
rather than Headway which had been very popular at that time as well as very outdated and
widely used. They had wanted something similar but different in a sense — with the same
grammar, vocabulary, etc, but new to their students (M. Jurak, personal communication,
December 16, 2019).

3. Possibility of self-designed coursebook
P.A.R.K School of English

The last series of questions was based around the topic of creating their own self-
designed coursebook — whether they had ever thought about that and why or why not. At this
school, the interviewee mentioned that they had thought about creating their own coursebook

many times and even possibly started creating it but due to time reasons and as the school was
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very busy, they had never managed to finish it, but it had been their goal for a long time. The
interviewee mainly talked about a coursebook for A0 level students and the fact that there was
not a good coursebook for complete beginners and generally a lack of such coursebooks on the
market. The teachers were then often left with taking bits and pieces from other sources and
working with that in the lessons, which again came hand in hand with their creativity. On the
other hand, it required more time and effort. Nevertheless, as was mentioned in the interview,
the school did not have any AO level classes at that time, but if there had been some or many,
the school would have reconsidered creating their own coursebook for this level (R. Davies,

personal communication, October 21, 2019).

Jazykova Skola Hello

The question concerning the self-designed coursebooks was also answered briefly as the
information gained was that the school had never thought about creating their own textbook, at
least the interviewee was not aware of anyone ever suggesting it but they compensated by
having creative teachers who used their individuality and creativity in terms of planning the
lessons and in their attitude to the language in general (M. Svobodova, personal communication,
October 29, 2019).

ILC International House Brno

The answer for the question whether they had ever thought about designing their own
coursebook was very short and to the point — “no”. When asked to elaborate, the interviewee
mentioned that he thought the current coursebooks were of a good quality and great for the
structure of their courses. According to the interviewee, there was no problem with the well-
known coursebooks as they were Euro-centric available in Europe, which was convenient in
their setting as the culture oriented topics were aimed at Europeans. Had it been somewhere
else, the situation might have been different (D. Cleary, personal communication, November 4,
2019).

Jazykova §kola Lingua

When asked about the possibility of creating their own coursebooks, the interviewee
mentioned that some of their coursebooks were their own but they were mainly aimed at
technical language and technical English. The school organised “DUPP courses” where they
focused on creating their materials for technical courses or prepared scripts for teachers focused
on methodology in foreign language. Nonetheless, creating their own coursebook for general

courses was not possible as it was very time consuming and the school rather focused on
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choosing the appropriate coursebook which was well designed and they could rely on it (N.

Hladka, personal communication, October 25, 2019).

Jazykova Skola ONLY4

Thinking about creating their own coursebook had been on the table and had been
thoroughly considered. However, as the whole process was very time and financially
consuming they had decided against it for that time being. Another point was that it would have
needed to be regularly updated and investing a lot of time and money would have been pointless.
Even when creating the workbooks, the time put into it had been excessive. On the other hand,
the workbook did not consist of any articles or pictures, it was simply just sentences for
translation, which had made it easier. The school's own workbook had been created in a team
of the lecturers based on the topics in the coursebook, mainly focusing on the grammar. The
students could also find the key for the exercises, so that they could fully work with it at home
and the lessons were then focused on practice or explanation of unclear aspects. There was also
an audio book of the workbook which had been recorded by native speakers to ensure the
correct pronunciation. This also supported the fact that the lessons were mainly speaking-based
and correct pronunciation was a key feature of any speaking (R. Mrnustik, personal

communication, November 26, 2019).

Albi - jazykova $kola

The school had never thought about creating their own coursebook for various reasons,
mainly the practical ones. The personal opinion of the interviewee was that he had never had
the ambition to write their own coursebook due to the school not being drastically specialised.
They only offered general language courses that were also very minimally topic-oriented, in
terms of business English, for example. Therefore, writing their own material would have been
too time consuming and would have required a lot of effort. The widely-used coursebooks
contained everything the school required, they were pre-tested, certified, new, modern and of a

great quality (M. Jurak, personal communication, December 16, 2019).

The table below shows whether the school has ever considered creating their own
coursebook. Majority of the answers was “no” for various reasons — t0oo time-consuming, too
much work, there are already more than sufficient books, etc. The only school that would
consider creating their own coursebook was the P.A.R.K School of English but only with a

specific goal in mind. The main reason for this answer is the lack of coursebooks for complete
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beginners (level AQ). However, as they do not have many classes of this level, the whole process

would be too time-consuming at the moment.

Possibility of self-designed coursebook

P.A.R.K School of Jazykovd Skola ILC International Jazykova Skola  Jazykova Skola  Albi - jazykova
English Hello House Brno Lingua ONLY4 skola

B YES mMAYBE mNO

Figure 2: Have you ever considered creating your own coursebook?
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5. Questionnaire

Another vital part of the research is the questionnaire conducted with a foreign language
school in Australia that uses a self-designed coursebook. The reason being that that was where
the idea had come from. Two years ago, while | was attending a course at this language school
abroad, I noticed that the school used their own coursebooks and the idea for this thesis formed.
However, since the language school is far away, it was not possible to interview any people
about the coursebook face to face. Instead, | opted for a written-based format and sent them a
questionnaire with six questions via email. Fortunately, it was the principal of the school who
had been tasked with filling in the questionnaire and thus the answers are thorough as well as
professional. Consequently, the cooperation with the principal was smooth as she always
informed me about any possible delays. The creation of the questionnaire and the process of
having it filled in happened in autumn 2019, namely during the months of October and
November. The six questions and their sub-questions regarded the matter of the process and
ideas behind having their self-designed coursebook. This chapter briefly describes the language

school as well as deals with the analysis of the questionnaire.

No | Questions and sub-questions

1 e Why did you decide to create your own textbook?
e How long did it take you to create it?
e How long have you been using it?

2. e In what aspects do you find it better than the commercially published
textbooks?

3. e Did you make it with a specific idea/aim in your mind?

4. e Are you satisfied with the textbook? Do you think you fulfilled your

expectations?
e Would you improve anything?

5. e Do you often go through the textbook and upgrade some of its aspects?

6. e Is designing your own textbook somehow connected with the fact that as a
foreign language school most of your students are planning on staying in the
country permanently and are looking for a job there?

e Did you choose the topics for the textbook with this in mind?

¢ Did you also take into consideration the different ethnicities and cultures when
designing your textbook?

Table 10: Questions in questionnaire
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5.1. The language school

Kaplan International Languages — Sydney is a language school located in Sydney,
Australia. It actually belongs to a broad world-wide organisation called Kaplan International
Languages, which hosts a number of language schools in cities all over the world; the UK,
South Africa, Australia, New Zealand, Ireland and the US. The branch has been in existence
for 80 years and with over forty thousand students from various countries per year they proud
themselves in being recommended by 97% of them. The schools offer various courses, starting
with general English and different intensities of studies, Business English, academic or
professional English with the possibility of taking exam preparatory courses (TOEFL, IELTS
and Cambridge exams) or long-term academic courses, junior courses for children as well as
senior courses for the elderly. They also organise summer courses and summer camps for
children. English and Work experiences are offered as well, which are courses that combine
learning and working abroad, and interestingly, they offer courses for teachers, where the
attendants can study to receive their CELTA certificate, or a more specific CLIL methodology
course is offered as well. Even though the company is more focused on the English language
speaking world, they offer a certain number of other language courses — Spanish, French and
German (“About Kaplan International English”).

The school as a branch has identified their own style of teaching, part of which is the
self-designed coursebook. The school claims they believe that “immersion backed up by expert
teaching is the most effective way to learn a language” (“About K+”). That is why they have
created and introduced the K+ system*. The coursebook (called the K+ Notes) as well as the
whole K+ system has been created with CEFR guidelines and is therefore officially certified.
The whole learning system consists not only of the coursebook but there is a K+ Learning Club,
which is teacher-led study club where you can practise your English further together with other
people. There is also K+ Online where you can see your grades, get feedback or play different
games and take part in quizzes. The last but not least part is the K+ Online Extra, which is one's
personal site where you adapt the exercises (videos, questions, audio) to your level and needs
based on your strengths and weaknesses. The activities there are mainly based around grammar,
pronunciation and vocabulary and help you stay connected to English even outside the
classroom in a more academic environment. The online sites are designed in a way that students

can continue using them for their practice even after they have left the school. The whole system

4 K+ system is an online learning system the Kaplan International Languages has introduced to support and
enhance the learning experience. It consists of variety of online learning tools such as games, apps, etc. and its
components are described more in detail in the text (“Kaplan International Colleges launch...”).
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was created by an international team of experts in the field of education to help students improve
their language skills not only in the classroom supervised by the teacher but also at home or on
the go by themselves allowing them to be fully immersed in the language, as is the goal of the
school. At the beginning of your studies at this language school, you are subjected to taking
their own level test, called KITE. This test is computer based and personalised with exercises
aimed at listening, reading, and grammar. Your level is determined based on this test followed
by the school putting you into your level study group and you then proceed with learning
together with the whole K+ system (“About K+7).

The specific school in Australia offers general English courses, Business English
courses and exam preparatory courses, with the school being a Cambridge testing centre. All
the teachers have appropriate education and qualification. Additionally, the school is a member

of English Australia, which is an association aimed at quality and experience (‘“Sydney City”).

5.2. Analysis of the questionnaire
This subchapter deals with the questionnaire analysis where the answers are going to be
presented. A question by question system was chosen for the analysis with headlines dividing
the individual questions. Even though the answers to the questionnaire already exist in a written
form, for the purposes of this thesis, the author decided to rewrite the answers in their own
words. The original questionnaire, as well as the filled out questionnaire, can be found at the

end of the thesis in the Appendices (see Appendix 9 and 10).

1la Why did you decide to create your own textbook?

The answer to this question consisted of two main parts. Firstly, it was the students'
expectations of the course. According to the principal answering the questions, students
expected to have a quality material they could take with them and study from it even from
home. The material should be in colour and ought to reflect the latest teaching methods and
technologies. The school had done a survey among their students, the results of which showed
that students were not happy with the number of materials provided by the school as they
considered them to be lacking. Another major role was played by the curriculum, which the
students expected to be consistent. This aspect is connected to the second part of the answer,
which stated that the self-designed materials also helped the teachers. As the syllabus was
apparently fairly open, any inexperienced teacher might have found it hard to prepare lessons
for longer time periods. Thus, the self-designed material supported the teachers as well as the
students not only in terms of having a clear structure of the lessons and following the school's

syllabus but also ensuring that the quality standard was in check. The self-designed material
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also supported both online and offline work, which could be then well-linked together, thus
keeping in touch with modern methods and technologies (R. Park, personal communication,
October — November 2019).

1b How long did it take you to create it?

The principal did not answer this question as she did not have the answer herself.
However, making a personal assumption, | would imagine that it must have taken a very long
time, taking into consideration that they created a whole online system and different kinds of

support around the coursebook as well.

1c How long have you been using it?

The principal answered that the material had been used for seven years (ibid.).

2 In what aspect do you find it better than the commercially published textbooks?

The answer to this question was a bit surprising as it mainly revolved around the needs
of the students. The principal mentioned that whilst looking for a suitable coursebook among
the commercially published ones, they had felt like they were all very general as they had been
designed for a very broad audience. However, the school had had something more specific for
their students in mind as they had wanted to tailor the coursebook directly to the students' needs

and expectations (ibid.).

3 Did you make it with a specific idea/aim in your mind?

Again, the answer stated that the idea had been to have something relevant and specific
for the students and the specific courses at the school. The progressive aspect was that a lot of
teachers from the company's schools from all over the world had been somehow involved in
the process, thus getting different opinions and perspectives connected to various experience.
Some of them had helped with writing, others with proof reading or piloting. The feedback
process had been especially beneficial by being carried out this way. A little side note
mentioned that being the owners of their own materials would differentiate the school from the
rest of the schools on the market. Another advantage to having their own material was being
able to change and improve the material whenever the situation would require it as they were
the sole owners of the content. That involved being able to change the online material within a
week and the printed material within a year. The principal also added that the publishers would
re-print the coursebook every five years, which allowed the school to monitor and follow the

students' satisfaction and comments as well as their needs (ibid.).
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4a Are you satisfied with the textbook? Do you think you fulfilled your expectations?

To this the principal simply answered that yes, they were satisfied (ibid.).

4b Would you improve anything?
Another very brief answer stated that there were always improvements that could be
considered (ibid.).

5 Do you often go through the textbook and upgrade some of its aspects?

The principal's answer was that they would review the content regularly and improve
and change when necessary. As was also mentioned above, the principal stated that the
publishers re-print every five years with the next re-printing being scheduled for the following
year (as the interview was conducted in 2019, the principal means 2020, author's note).
Otherwise, they would also monitor the students' satisfaction and decide on changes based on
this aspect whenever they would consider it necessary (ibid.).

6a Is designing your own textbook somehow connected with the fact that as a foreign
language school most of your students are planning on staying in the country permanently
and are looking for a job there?

The principal’s response was that even though they were not aware of the specific plans

their students might have after completing their studies, they knew that the plans differ a lot.

6b Did you choose the topics for the textbook with this in mind?

Based on this finding from the previous question, their courses were not created with a
specific intention in mind, like aiming towards a certain type of employment, for example.
Instead, the school tried to create courses that would give the students a general knowledge and
expertise of English language skills for variety of purposes.

6¢c Did you also take into consideration the different ethnicities and cultures when
designing your textbook?

When it came to the question of ethnicities and cultural background, the principal
explained that the school had many international students from various countries studying at
the different international Kaplan schools all over the world. Thus, as the coursebook was used
in all their schools (in all the Kaplan International Languages schools, author's note), the topics
had been chosen so that all students could participate in conversations without any prejudice.
The topics covered in the materials should therefore be globally acceptable without making a

preference to certain countries or regions (ibid.).
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To conclude the questionnaire process, the school's main idea for creating and operating
with their own coursebook and system of support seems to be directed towards the students'
needs and requirements, which is a generous thing to do. However, the question is whether they
are able to cover the individual needs of every students if they have to generalise anyway. What
they seem to be profiting from is being the owners of the material as that makes the school
different on the market and may attract more attention from the public. Truth be told, before |
attended the school myself | had not known about the school having their own self-designed
materials, so that was not the reason for choosing this particular school for me. Nonetheless, |
had heard of the school's excellent reputation and high education standards, so it might have
been connected. The process itself of designing the coursebook is still unknown, however, as
according to the principal there was a lot of teachers from the different locations involved, I can
imagine it must have been a lengthy process. On the other hand, it ensured that more culturally
diverse points of view were accounted for and thus the coursebook should be more globally
acceptable. Moreover, having the teachers involved was a great decision to make the
coursebooks practical and in line with the actual teaching methods currently used. Additionally,
being the sole owners of the material gives the school the advantage of changing the content
accordingly based on the current needs and requirements. Even though it would still have to be
more widely acknowledged and approved, the possibility of improving the material within a
short time span is, | believe, greatly appreciated and to their advantage. Another positive aspect
is that the school has created a whole online system around the materials, thus ensuring that the
students have plenty of material to work with even outside the classroom. Overall, having a
self-designed coursebook seems to have two main advantages — having the material tailored to
the needs of the students and having the ability to change it anytime necessary. The biggest
disadvantage seems to be the challenging process of designing the coursebook or other

additional materials connected to it. The question then remains — is it worth it?

44



EMPIRICAL PART

The research of the thesis can be described as a case study within qualitative research
as it focuses on analysing and comparing two coursebooks, which are representatives of their
kind — a commercially published coursebook and a self-designed coursebook. The
commercially published representative was chosen based on interviews conducted with six
language schools in Zlin and Brno. As one of the questions was concerned with what
coursebooks the school used in their courses, the most common one was then chosen for the
analysis. The self-designed coursebook was chosen as a sole representative of its kind known
to me.

In order to completely understand how language schools work, the actual research was
preceded by interviews conducted with six directors of studies of various language schools as
well as an online questionnaire for the foreign language school, which can be found in the
previous part of the thesis.

The actual analysis and comparison were done based on a set of criteria and individual
questions, concerning general aspects of coursebooks (such as organisation, visuals, topics or
culture), language content (such as grammar, vocabulary, pronunciation, discourse), language
skills (listening, speaking, reading, writing), and methodology. The coursebooks were analysed
based on these criteria and then the data gathered were compared in order for the analysis to
provide a wholesome picture of the similarities and differences, possibly advantages and
disadvantages of the coursebooks.

The aim of the thesis is to uncover whether self-designed coursebooks offer any benefits
compared to the commercially published ones. The research question proposes a more direct
issue connected to the comparison of the two coursebooks — What are the similarities or

differences of the two coursebooks?
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6. The comparison of the chosen coursebooks

This part of the thesis deals with the comparison of the chosen coursebooks. Based on
the interviews done at the language schools, the most used coursebook was the English File
(Oxford University Press). Therefore, this coursebook, as an example of the commercially
published ones, was compared to a self-designed coursebook used by the Kaplan International
English language school called K+ notes.

First, the coursebooks are generally described based on their components and structure.
Later, one unit from each coursebook is analysed in detail and compared with each other, mainly

based on the types of exercises. The units chosen are of a similar topic.

6.1. General description

English File

For the purposes of the thesis only the Student's book was used. However, the whole set
also includes a workbook. As a modernised coursebook it also comes with online support where
the learners can practise further. The online support (which can be found at this website:

https://elt.oup.com/student/englishfile/upperint3/?cc=cz&selLanguage=cs) consists of

exercises aimed at grammar, vocabulary, pronunciation and colloquial English. It is available
for two editions and all of the levels. There are also some downloadable files, which are mainly
audio and video files. A section with additional weblinks is included, where the learners can
find links to learn more about the topics discussed in the coursebook. Learners can also map
their progress with the “Learning Record” where they can mark what they have completed. And
lastly, there is also a “Mini Phrasebook” as well as links to dyslexic-friendly reading texts,
which is a nice touch (“Oxford University Press”).

English File also offers its American counterpart aimed at American English called
American English file. There are two editions available now (“American English File”). The
distinction is focused on the two markets — European and American. On the European market,
Oxford University Press offers support in the mother tongue, thus the Student's books include
Czech word list, for example.

The specific coursebook | worked with was the English File Upper-intermediate
Student's Book, therefore the level is B2 based on CEFR. The authors are Christina Latham-

Koenig and Clive Oxenden, who have participated in writing for all the editions so far. This
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coursebook is a third edition, therefore the newest one. The third edition was first published in

2014 but this reprint comes from the year 2019°.

Name English File

Publisher Oxford University Press

Author Christina Latham-Koenig and Clive Oxenden
Edition third edition

Year of publication | originally 2014, re-print 2019

Level Upper-intermediate, B2

Table 11: General coursebook description 1 (source: Latham-Koenig, C., & Oxenden, C., 2019)

When it comes to the structure of the coursebook, the third edition English File Upper-
intermediate is divided into ten units. Each unit has two parts aimed at a certain topic, e.g. the
first unit's topics are “Questions and answers” and “Do you believe it?”. Each unit focuses on
grammar, vocabulary and pronunciation. Moreover, each unit deals with all the language skills
— reading, listening and speaking. Writing is not included in every unit, nor are the writing
exercises included directly in the unit. If yes, they are not elaborate and include basic
instructions. However, there is a writing section at the back of the coursebook that deals with
writing individually and in greater detail. Additionally, after every odd-numbered unit there is
a double page dedicated to “Colloquial English” where the types of exercises are mainly
concerned with the language skills as there are videos, and listening and speaking activities.
There is also always an exercise focused on a different language aspect, such as idioms, formal
language, modifiers, etc. The colloquial double page has an assigned topic as well, with the first
topics being “The Interview” and “In the street”. On the other hand, after every even-numbered
unit there 1s a double page of revision (“Revise and check”), which revises both previous units,
with the exercises aimed at grammar, vocabulary and pronunciation. There are also two
exercises which check reading and listening comprehension (Latham-Koenig, C., & Oxenden,
C., 2019).

At the end of the coursebook there are whole sections dedicated to additional exercises.
There is a “Communication” section that deals with speaking activities for learners. This section
is divided based on the individual units and also for A and B students, so that they can work in

pairs. Within the units there are links pointing to the relevant communication section. Another

5 As of now, there is also a fourth edition on the market. It was introduced in 2019 and other materials are being
published in 2020. Even though it officially comes in a Czech edition, the availability on the Czech market right
now is scarce and limited (“English File fourth edition”, “Catalogue: English File”).
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section is called “Writing”. As the units do not include elaborate writing exercises, there is a
section at the back dedicated to different writing styles — such as an informal email, a short
story, for and against essay, an article, describing a photo, expressing your opinion and a report.
Each has an example and additional exercises to help understand the structures of the individual
style. Again, there are links within the units pointing to the relevant pages. Following the
writing section, there is also a listening section that contains transcripts of listening exercises.
Something that | have always appreciated about the English File coursebooks is the “Grammar
and Vocabulary banks” at the end. Both accompany the individual units and help deepen the
practice and broaden vocabulary range. Within the units there is usually a link that corresponds
to the grammar or vocabulary bank. After the “Vocabulary bank” there is a page of
“Appendices”, this specific one being aimed at verb patterns — verbs that are followed either by
a gerund or infinitive. On the neighbouring page there is a list of “Irregular verbs”, an inherent
part of any coursebook. There is also a pronunciation double page (“Sound bank”) focused on
vowel and consonant sounds. And lastly, there is an “English-Czech wordlist”. The wordlist
not only provides the phonetic transcription, translation and the part of speech, it also gives an
example sentence with the word used. Additionally, within some of the units there are also
“Glossaries”, which usually accompany reading or listening, with the crucial words explained

for better understanding of the text or recording (Latham-Koenig, C., & Oxenden, C., 2019).

oA Rty v -
Nl

1t DA PO | b it S

[

W B Luhm iy i The e
M DOLLEG ., e by et et s e

R e - i 0w 1o. e st Vo
—abe

W R g ez Pyr—— T

Ty BN s

O sy - - - -
DT b o o rwimiieg pdoned  edibwe ot
R e ELU

R e e e e e MAERAT Wy 200N " P

WO Vel i g WLIMON W LN et it A

"

by ol Sewrr

VA Cumevtasor 130 Cammer b O

11 Wik [CREE S 0 Caves -
N g LA A 0 - e BE Vgl Carh e ld

—_——— et

Picture 1: Contents (source: Latham-Koenig, C., & Oxenden, C, 2019)
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K+ notes

K+ notes is a self-designed coursebook used at Kaplan International English language
schools. Even though the language school has its branches all over the world, they use one type
of coursebook designed for general purposes of the school. As far as | am aware, the coursebook
comes only as a Student's Book, there is no workbook. However, as was mentioned in the
previous chapter, the school has created a full K+ system, which includes online support where
the learners can practise further. It is described in detail in the previous chapter.

Within the K+ system, the coursebook K+ notes makes up the main focus of the lessons.
According to their website, the coursebook includes “topics which are dynamic and relevant to
a student’s English learning interests and needs” (“Kaplan International Colleges Launch...”).
The coursebook focuses on developing language skills through which it also intends to improve
grammar. This is considered an inductive approach with the intention to generally improve
learners' skills by offering opportunities to practise it in real-life contexts (“Kaplan International
Colleges Launch...”).

What is very unusual about the coursebook is that it has been created in sets for the
individual levels. After contacting the principal to explain, she clarified that there were two
cycles for each level — Cycle 1 and Cycle 2, with each cycle lasting for ten weeks. She further
commented that this applied only to the Kaplan International language schools in Australia and
New Zealand and the reason being that the schools in these countries had usually longer
booking periods from the students (R. Park, personal communication, April 2020).
Additionally, within the levels, there are different coursebooks followed by each other in
succession — Book 1, Book 2 and Book 3, for example. From what | had the chance to observe,
the coursebooks are changed every two weeks. So as a result, in my four weeks spent at the
school, | had gathered three different coursebooks. The coursebooks are for the same level, but
they follow each other. The different coursebooks are distinguished by colours. The principal
further commented on this matter as well, explaining that by distinguishing the coursebooks by
two weeks, the students would not get a large amount of material at once (R. Park, personal
communication, April 2020). Therefore the reason is mainly practical.

The specific coursebooks | worked with was K+ notes Higher Intermediate English
Student's Book second edition. As there is no one overall coursebook, but it is divided into more
parts, with me in possession of three, the one specified book that was used primarily in this
thesis was Book 3. The level of the coursebook is B2, according to CEFR, with the publisher
being Kaplan International English, the school itself. As was mentioned in the previous chapter,

the coursebook was created with the assistance of various teachers. The coursebook lists these
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names as the writing team: Claire Hart, Margaret O'Keeffe, Diana Martinez Salatin, David
Petrie, Katie Peckitt, Eriko Hehir, and David Mower. The current edition is third, printed in
2015, which is the newest edition there is. However, as the principal mentioned there is re-print

planned for this year, 2020, as the publishers re-print every five years.

Name K+ notes

Publisher Kaplan International

Author Claire Hart, et al. (writing team)
Edition second edition

Year of publication | 2015

Level Higher Intermediate, B2

Table 12: General coursebook description 2 (source: “Kaplan International”, 2015)

When it comes to the structure of the coursebooks, each is comprised of two units. Each
unit consists of four lessons. Each lesson are two double-pages. For instance — the first unit is
called “Friends for Life” and the four lessons within are called “Caring and Sharing”,
“Volunteering”, “Life Lessons” and “Do good friends make good co-founders?” respectively.
After every two lessons, there is a page dedicated to a “Real world task”. The two tasks included
in the first one are “Finding a Room” and “Successful Academic Life”. These tasks are designed
in a way that they mainly focus on developing languages skills, all except for writing, which is
included directly within the lessons. After each unit there is a so called “Consolidation”, which
consists of a few pages used to practise the aspects discussed in the unit. There is usually a
reading exercise, some grammar and vocabulary exercises and also listening or speaking
exercises. As a last page of each unit, there is a “Word List” included. The word list contains
words mentioned in the unit. There is the word, defined by a part of speech, pronunciation,
definition of the word and the word used in an example sentence. At the very end of the book
there is a section of “Audioscripts”. There are recordings of listening exercises as well as
pronunciation. As a special touch, there is a whole section dedicated to pronunciation. There
are four double-pages of pronunciation exercises. Following the pronunciation exercises there
is a “Grammar” section which is dedicated to grammar explanations and exercises to practise.
The grammar mentioned in this section corresponds to the grammar discussed in the units.
However, in the individual units, there is no grammar explained. The units are solely aimed at
practice. Following the grammar section, there are answers to the exercises, where the learners

can immediately check whether they are correct. At the end of the book there are also some
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pages titled as “Extra resources” where ideas for writing, some extra practice or key to some
exercises are included. The last two pages provide a “Phonemic Chart” divided into vowels,

consonants and diphthongs, and a list of “Irregular verbs” (“Kaplan International”, 2015).
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Picture 2: Contents (source: “Kaplan International”, 2015)
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6.2. Choosing the units
By simply looking at the table of contents, the unit names seem clearer in the self-
designed coursebook. Comparing just the names, the ones in the K+ notes coursebook give a
more specific idea of what the topic of the lesson will be. Even though the unit names in English
File provide some sort of a hint, the topic is not always clear (see Table 13 below). The table

contains an example unit from both coursebooks just for the purposes of illustrating the point:

English File — Unit 2 K+ notes — Unit 1: Friends for Life
A Call the doctor? 1 Caring and Sharing
B Older and wiser? 2 Volunteering

Revise & Check 1&2 Short film The | Real World: Finding a Room

history of surgery

3 Life Lessons

4 Do good friends make good co-founders?

Real World: Successful Academic Life

Table 13: Unit names — example (source: Latham-Koenig, C., & Oxenden, C., 2019; “Kaplan International”,
2015)

The unit in the K+ notes coursebook seems to be better structured as a unit aimed at a
certain topic in its entirety. The reason for this might be the simple issue of formulation, but |
noticed this while searching for the two units to compare in greater detail. For easier process of
comparison, it was my intention to choose two units with similar topics. While understanding
what the topics were about was quite simple in K+ notes, the process deemed more complex
when searching for the counterpart in English File. The unit chosen from English File is Unit
3 with its two topics of “A The truth about air travel” and “B Incredibly short stories”, with the
following “Colloquial English” section of “Talking about...children's books”. As its
counterpart from the self-designed coursebook K+ notes, Unit 2 from Book 3 was chosen,
called “Being a World Citizen” with its topics (or “lessons” as they are called) of “1 The Best
Cities to Move to”, “2 Looking for a Place to Stay”, “3 Culture Shock” and “4 Solving
Problems” and the two “Real World” tasks of “Student Discount” and “Inter-cultural
Differences”. These two units will be compared in greater detail in the following part of this

thesis.
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English File — Unit 3

K+ notes — Book 3, Unit 2: Being a World

Citizen

A The truth about air travel

1 The Best Cities to Move to

B Incredibly short stories

2 Looking for a Place to Stay

2&3 Colloquial English - Talking

about... children's books

Real World: Student Discount

3 Culture Shock

4 Solving Problems

Real World: Inter-cultural Differences

Table 14: Chosen units and their parts for analysis (source: Latham-Koenig, C., & Oxenden, C., 2019; “Kaplan
International”, 2015)

6.3. Criteria for analysis

The criteria for analysis were carefully chosen with the help and consultation of various

sources. Overall, there are four major categories, which are further divided into a series of sub-

categories. These include:

1. General

a.
b.

Organisation
Visuals
Topics/subject content

Culture/social values

2. Language content

a.

=3

N S T

3. Skills

General
Grammar
Vocabulary
Phonology
Discourse

Varieties of English

General

Listening
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c. Speaking
d. Reading
e. Writing

4. Methodology

These categories represent individual sub-chapters further on in the thesis. For better
orientation inside the thesis and better understanding of the individual criteria in relation to the
two coursebooks, the analysis was done in a way of stating the topic, e.g. grammar, and then

comparing it within the two coursebooks, in the following way:

Grammar
English file

K+ notes

Table 15: Example of thesis structure for analysis

The sources from which the individual criteria were taken all contributed by giving
various insights into what is important in a coursebook. The criteria given in the individual
sources were compared and put together to create a list of criteria for the purpose of this thesis.

The materials were the following:
e Cunningsworth, A. (1995)
e Grant, N. (1987)
e Hanusova, S. (2006)
e Harmer, J. (1991)
e Hatoss, A. (2004)
e Mukundan, J., Hajimohammadi, R., & Nimehchisalem, V. (2011)

e Samalova, M. (2019). seminar handout
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The list of criteria:

1. General

a. Organisation

Q1.
Q2:

Q3:
b. Visuals
Q4.
Q5:

How is the content organised (topics, skills, etc.)?

Are there reference sections for grammar, vocabulary, etc.?
Is some of the material suitable for individual study?

Does it contain key to exercises?

Is it easy to find your way around the coursebook? Is it attractive?

Are the visuals decorative or are they an integral part of teaching?

Are the visuals well-produced and attractive?

c. Topics/subject content

Q6:

Are the topics real or imaginary?
Are they interesting?

Are some relevant topics missing?

d. Culture/social values

Q7.
Q8:
Qo:

Q10:

Q11:

2. Language content

a. General

Q12:
Q13:
Q14:
Q15:

Qle6:

Does it avoid harmful stereotypical views on members of society, races?
Are women and men portrayed and presented equally?

Are other groups represented, with reference to ethnic origin, occupation,
disability, age, social class?

Do the characters exist in some kind of social setting — within a social
network, and are the relationships portrayed realistically?

Does it teach culture as well as Culture?

Does it teach surface as well as deep culture?

Is the material adequate in terms of quality and difficulty or usefulness?
Are the instructions clear?

Are there enough materials to practise the items?

Does it achieve a balance between knowledge about the language and
practice using it?

Is the language used realistically?

Is real-life English used?
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b. Grammar
Q17:
Q18:

Q19:

Q20:
Q21:

What items are included?

Is emphasis on language form or use?

How balanced is the treatment of form and use?

Are the newly introduced items related to and contrasted with items
already familiar to the learners?

Is the grammar contextualised?

Is there enough practice? How many grammar exercises are there?

c. Vocabulary

Q22: How much vocabulary is taught? What is the range and variety?

Q23: s vocabulary presented in a structured, purposeful way?

Q24: Does the material enable students to expand their vocabulary
independently by helping them to develop their own learning strategies?

Q25: What type of vocabulary-learning activities are used?

Q26: Is the vocabulary suitable?
Is there enough practice?

d. Phonology

Q27: How thoroughly and systematically are each of the following aspects of
the phonological system covered — individual sounds, assimilation, word
stress, sentence stress, weak forms, intonation?

Q28: Is the phonemic alphabet used?
Avre students given any training in learning it?

Q29: Are there pronunciation exercises?

Q30: Are there recordings of pronunciation practice?

e. Discourse

Q31: Does the coursebook deal with the structuring and conventions of
language use above sentence level (how to take part in conversations,
etc.)?

Q32: Do the examples of written and spoken discourse provide good models

for the learners?

f. Varieties of English

Q33:
Q34:

Which geographical variety is taught?

Is there any reference to other varieties?
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3. Skills
a. General
Q35:
Q36:
Qa3r7:
Q38:
Q39:
b. Listening
Q40:
Q41:
Q42:
Q43:
c. Speaking
Q44:
Q45:
Q46:

Q47:
d. Reading
Q48:
Q49:
Q50:
Q51:

Q52:
e. Writing
Q53:

Q54:

Q55:

Q56:
Q57:

Is practice of all four skills included? Is it balanced?

Are skills integrated in realistic contexts?

Does the coursebook use authentic material at an appropriate level?
What kind of comprehension questions are asked?

Are accuracy and fluency balanced in speaking and writing?

What kind of listening material is contained in the course?
What kind of activities are based on the listening passages?
Is the listening material set in a meaningful context?

Are the tasks authentic and/or close to real-life situations?

How much emphasis is on spoken English?

What kind of speaking material is contained in the course?

Are there any specific strategies for conversations or other spoken
activities?

Are activities balanced between individual, pair and group work?

How many texts for reading are there?

How long are the texts?

How authentic are the texts?

Does the material help comprehension? (setting the scene, background
information, pre-reading questions,...)

What kind of comprehension questions are asked?

How does the material handle: controlled writing, guided writing, free or
semi-free writing?

Avre the conventions of different kinds of writing taught? Which ones and
how?

Is there emphasis on the style of written English?

Avre learners encouraged to review and edit their own written work?

Is the writing material suitable and interesting?
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4. Methodology

Q58: How are communicative abilities developed?

Q59: Does the material include any advice/help to students on study skills and
learning strategies?

Q60: Are students expected to take a certain degree of responsibility for their
own learning?

Q61: Is focus on inductive or deductive learning? Or are they balanced?

Q62: What is the attitude towards error?

Q63: Is there a self-evaluation aspect?

| believe that the list of criteria was well-chosen and the data gathered based on it
provided an insight into the characteristics of the two compared coursebooks. The data then
helped determine whether the self-designed coursebook may have any advantages compared to

the commercially published one and thus provided the desired answers.

6.4. Analysis of the coursebooks in comparison

Before the actual analysis, 1 would like to make a note that the two coursebooks are used
in different environments. Even though they are both widely used in language schools, the
policy differs, which may slightly influence the structure of the book and how it is worked with
inside the classroom.

In a sense, the two coursebooks are similar in the way they both create a syllabus for the
school. While English File is more liberal, and only a certain guideline is given on how much
should be covered by a set date, with K+ notes the situation is stricter as the books are changed
every two weeks, meaning that one unit in the book should be covered in a week. With English
File, it is possible to return to certain items, however with K+ notes, once the book is gone, it
is gone, and it is not worked with anymore in the classroom.

On the other hand, the actual environment the books are used in is widely different and
influences the use of the coursebook. English File is made with an idea of it being used by a
language school within one country, or is often encountered in a similar environment. The
language school is attended by learners with the same mother-tongue, who want to learn the
English language. It might not even be a language school, as my personal experience with this
particular book started in one seminar during grammar school and then again during practical
language courses at university. However, the structure fits the idea of a language school. These

types of schools have lessons approximately once or twice per week, creating a certain pressure
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for the teachers to follow the coursebook in order to fulfil the syllabus. The situation slightly
differs with K+ notes. The language school the book was designed for is more intensive in a
sense that the learners go there every day for approximately four hours, thus spending about
twenty hours per week with the book and learning English. Additionally, the school is
international, meaning that it houses learners from around the world who are interested in
learning English. Even though the teachers need to complete one unit per week, due to the
increase in contact hours (per week), they have seemingly more time to work with the content
of the coursebook, as it is the main working material of the course, but can contribute with

additional materials and activities as well.

For the purposes of the thesis, two specific units were chosen to be analysed in detail.
The units were chosen based on their similarity in terms of the topic of the unit, which is
connected to travelling in both cases. However, for better understanding of the books, the
contents of the whole coursebook were taken into consideration and noted, if the specific unit
did not provide satisfactory data. This is however further specified for the individual criteria.

6.4.1. General

As the first criterion consisted of more general questions asked about the coursebooks,
the contents of the whole coursebooks were analysed. First, the content of the chosen units
was looked upon but then the whole coursebook was compared to see whether the original

characteristics would be applicable to the material in general.

Organisation

Q1. How is the content organised?®

English File

At the beginning of each unit, there is a little table at the top of the page where grammar,
vocabulary and pronunciation are specified for the unit. Inside the unit, the individual
sections of grammar, vocabulary, pronunciation, but of individual language skills as well,
are clearly divided by headings. The book is very clearly organised and individual sections

can be distinguished at first sight, mainly thanks to colour-coding of the units. The content

® There is a more detailed description of the structure and content in the previous section of the thesis.
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of the units is organised vertically into columns, which might be confusing at first, but adds

a little distinction among other coursebooks.

Figure 3: Vertical organisation of English File

K+ notes

At the beginning of each unit, there is a little overview at the top of the page which states
what the lesson includes in the form of goals. The content is further divided by headings
inside the units, e.g. Pre-reading, Reading, Speaking, Language focus, etc.

Overall, the structure of the units might become repetitive and mundane after some time
as all the units follow approximately the same layout — speaking — listening or reading —
language focus (grammar or vocabulary) — writing or speaking. Otherwise, there is a clear
structure and organisation of the individual aspects and of the content. Unlike English File,
K+ notes is organised horizontally.

Figure 4: Horizontal organisation in K+ notes

60



Q2: Are there reference sections for grammar, vocabulary, etc.?
Is some of the material suitable for individual study?
Does it contain key to exercises?

English File

Some of the grammar items are briefly explained and accompanied by a series of
exercises for practice directly in the unit. However, that is occasional, as there is only one
such case in Unit 3 and that is “so/such...that”. Inside the unit there are links to the
“Grammar bank™ at the end of the book where the grammar is explained in greater detail,
or for the first time, with further exercises to practise. The same goes for vocabulary or
pronunciation, which are inside the unit accompanied by a link to the “banks” where further
practice or explanations can be found.

The material would seem appropriate for self-study in terms of how the activities are
done and structured, however the key to the exercises is not included as it can be only
located in the Teacher's Book and it thus is not suitable for self-study.

K+ notes

There are references to grammar or pronunciation. It is usually in the form of a little
table at the bottom of the page with a page number where further exercises can be found.
Furthermore, inside the unit there are no explanations for grammar, it is just plain practice,
and the explanations are located at the end of the coursebook in the grammar section.

It seems more suitable for self-study than English File, with the reason being mainly the
fact that there is a key provided for the further practice of grammar in the grammar section
at the end of the book. In this specific book (Book 3), there is also one key for a
pronunciation exercise, which is of a True or False design. However, it is also not fully

suitable for self-study.

Qs3: Is it easy to find your way around the coursebook?

Is the layout clear? Is it attractive?

English File
It is fairly easy to find one's way around the coursebook as the table of contents at the
beginning is detailed and the individual units are colour-coded, so even when one is going

through the coursebook, the structure is noticeable, and the colours inside are bright and
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lively, making the content appealing to the eye. Even the links to the individual “banks”
inside the units are colour-coded, to align with the actual banks at the end of the coursebook

(i.e. vocabulary is green, grammar is blue and pronunciation is pink).

K+ notes

The coursebook is easy to navigate as it has got a clear layout with a detailed table of
contents at the beginning. The inside layout is simple and ordinary as there is a normal
horizontal one (as opposed to the unusual vertical layout in English File).

The colours feel a bit dull as there is an overall grey with shades of green. The colours
distinguish the books, i.e. Book 3 is green, so the insides are green, Book 2 is orange and
Book 1 is red. The colours, however, do not distinguish the units in any way, so it is probable
to take longer to find one's way inside. The colours themselves are not bright but more
faded, dim, and they do not captivate the user. They are on the more serious, simplistic, and

sophisticated spectrum, compared to the brightness and liveliness of English File.

Visuals

Q4. Avre the visuals decorative or an integral part of teaching?

English File

It appears to be fifty-fifty. There are visuals which are plainly decorative, usually used
to set the mood or to illustrate the point or the topic, but sometimes they are designed in a
way to help with understanding of the vocabulary or simply visualising the issue at hand,
thus helping with the learning process. There are also some visuals that are used directly in
the tasks.

K+ notes

Overall, the visuals seem plainly decorative. Even though there are some that are used
directly within the tasks (e.g. match phrases with pictures, describe the photo, etc.), these
occur scarcely throughout the chosen unit. Approximately five pictures out of eighteen are
used directly for a task. Also, some of the pictures seem a bit extra and out of place, as if
they were placed there just to fill an empty space, without any higher purpose (see in the
Appendices, Appendix 13). All the same, they contribute and illustrate the theme of the
lessons within the unit. Compared to the visuals in English File, the pictures that are purely

decorative are seemingly more noticeable in K+ notes.
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Q5: Are the visuals well-produced and attractive?

English File

The visuals are well-produced and of a great quality. Sometimes the drawings are
humorous, to lighten up the atmosphere of the topics. There are pictures or drawings
accompanying the tasks, which sometimes makes it feel like there is a lot happening on the
page, and there is less space for writing inside the book, for little notes, etc. However, it
also ensures that it is attractive as it is colourful, the pictures are nice, and the font of writing

is pleasant. Nevertheless, both the photos and pictures are always well-placed on the page.

K+ notes

They are well-produced and of a good quality. However, sometimes they are very small
(Book 3, page 27) or not as attractive (Book 3, page 27, 29, 32, 35, 38). On the other hand,
other visuals are pleasing to the eye and useful for the learning (Book 3, page 25, 28, 31).
All examples of these pictures can be seen in the Appendices (Appendix 11, 12 and 14).
Although the placement on the page is quite simple, there seems to be more space around

the content, so it is possible to make notes.

Topics/Subject content
Q6: Acre the topics real or imaginary?
Avre they interesting?

Are some relevant topics missing?

English File

All of the topics are real and what is more, they are interesting and up-to-date. There is
a wide variety of topics, such as online world, science, relationships, emotions, mental
health, ecology and environment.

The topics that are missing and | find relevant are connected to culture as the cultural
topics mentioned are very broad and general, such as weather, clothes, etc. When it comes
to nationalities, even though fairly briefly, there are mentions of Russians, Americans,
British, Canadian and South African people in some scenarios. However, there are hardly
any other nationalities mentioned, let alone their culture. On the other hand, the coursebook
does acknowledge cultural variety in the form of asking the learners to comment on what
certain aspects look like or are dealt with in their country/region/city (e.g. page 75, 81, 87,

and 89). Furthermore, there are some world cities mentioned in the topic of “Megacities”,
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which are Tokyo and Mexico City. However, there is no in depth focus on culture. The topic
of gender, for example, is mentioned within the topic of relationships, in terms of the

different ways men and women argue, which is not very encouraging nor is it sufficient.

K+ notes

Similarly to English File, the topics are real and interesting, with a lot of diversity
included. Additionally, the topics in K+ notes seem to be innovative and practical as well.
The topics in Book 3, in which the chosen unit is located, are connected to myths, in terms
of health, science, gender or advertising. The second unit is concerned with moving abroad
and the issues that come with it, such as looking for a place to stay, dealing with culture
shock. Some of the other topics in the other books include friends and relationships, work
environment, volunteering, online world, or memories and the past.

The topics are based on real-life situations, they are interesting, innovative and thought-
provoking. Sometimes, an already existing topic is done with a different angle in mind or
there is a topic that is not that common in other coursebooks, such as “Gender Myths”,
which I believe is an important topic to talk about in today's day and age and it is here better
dealt with than in English File.

As | do not have access to all the books within the cycle, | cannot truly say what topics
might be missing, however, what is evident is that more culture-oriented topics could be
included, even more so as the coursebooks were designed for an international audience.
There are hints at cultural topics, such as moving abroad and dealing with culture shock,
inter-cultural differences or discussing arts in the past, but the variety and the coverage
could be broader and deeper. Nonetheless, the coursebook encourages the learners to
discuss the differences that might surface between their current country of residence and

their home country (Book 3, page 31).

Summary

Both coursebooks work with real topics, which are interesting and useful for the future
of the learners. However, what could be more covered are culture-related topics. On the
other hand, the topics in K+ notes seem to be practical above all else. This can be
particularly noted in the Unit 2 of Book 3 where the topic of moving abroad is discussed
with some the most vital issues, like choosing the right city, looking for a place to stay, or
negotiating with landlords. This practicality of the topics is a big advantage of the

coursebook.
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Culture/Social values

Q7: Does it avoid harmful stereotypical views on members of society or races?

English File

It definitely tries to avoid any harmful stereotypes and it encourages discussion where
this could potentially occur, e.g. page 21, where tattoos, coloured or long hair on different
genders and ages are to be talked about, or on page 103, which portrays a homeless man
returning a lost ring, picturing him as a good person, not someone to be necessarily scared
of. On the other hand, there are some examples which seem fully stereotypical, for example
on page 36 British people are pictured talking about the weather. Additionally, on pages 46
to 47 where the topic of “Lost in the Jungle” is introduced, there is a picture of two members
of a tribe on a canoe, which might also not be completely necessary for the purposes of the

article. Furthermore, there are only male scientists in the science topic.

K+ notes

Similarly to English File, the books do try to avoid any stereotypes, however they seem
to be lacking in terms of cultural diversity, mainly considering that the coursebook is aimed
at English speaking countries all over the world and with it the coming wide variety of
nationalities. Even though there are other ethnicities mentioned or pictured, it is
predominantly white people who can be seen. Even in terms of families or groups of friends,
there seem to be mainly white people even though sometimes mixed with other ethnicities.
One point where the books go directly against stereotypes is in Book 3 in the lesson on
“Gender Myths”, where it discusses stereotypes concerning men and women and why the

particular stereotypes are wrong.

Q8: Are women and men portrayed and presented equally?

English File

Yes, women are pictured in important positions, such as a doctor, interviewer, writers,
famous women, etc. However, whenever some health issues are mentioned, it is usually
women portrayed with these issues, such as cyberchondriac, diets, etc., with an exception
of a male insomniac on page 60. When the topic of science is discussed, there are only male
scientists represented, not a single woman, plus in the topics of “Important voices”, there is

only one woman among three other men. The only time the two genders are somehow
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compared and contrasted is on page 65, where the topic of “How men and women argue” is
discussed. On page 24 there is a photo of flight attendants and pilots, in which | believe
women and men are pictured as both pilots and flight attendants. Therefore, there is
definitely a tendency to portray men and women equally, however | believe there could be

more done towards the issue of equality.

K+ notes

Yes, it seems like the books do not really take gender into consideration in terms that it
does not really matter which one is portrayed. There are photos of groups of friends, which
are usually mixed, men and women, as well as women pictured at universities, in offices,
interviews, and hospitals. There are no signs of stereotyping or discrimination in a sense
that women would be portrayed in strictly stereotypical positions. As an example, in Book
2 on page 16 there is the topic of “Important historical figures” and two out of three of the
figures are female, i.e. Joan of Arc and Boudica, with one male, i.e. Robin Hood. On the
other hand, in Book 3 on page 31 there is a photo of a group of people shopping and it is

the women who are pictured with more shopping bags, which might again be stereotypical.

Qo9: Avre other groups represented, with reference to ethnic origin, occupation,

disability, age, social class?

English File

There is not a lot of cultural or any other diversity portrayed. It is mainly white people
who are pictured, there are no people with disabilities and no LGBT couples. The couples
pictured are always a man and a woman. Not a lot of diversity in terms of age either, there
are mainly young adults or adults (unless they are famous people), but no elderly. There is,
however, a great variety in terms of occupation, which are often connected to the topics,
e.g. doctors, pilots, artists, flight attendants, writers, actors and actresses, chefs, etc. Even

though these are mainly more high-profile jobs, there is still a great variety.

K+ notes

Again, similarly to English File, there is not a lot of cultural or any other diversity. There
are predominantly white people portrayed with no mixed couples or families and no LGBT
couples. When it comes to age, there are mainly young adults and only a handful of elderly
people pictured. This can be justified by the age group the books are aimed at, as it is mainly

students and therefore not a lot of jobs mentioned and if, they are usually office jobs. There
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is a lesson on “Volunteering”, which is a nice touch as it is not really talked about that much
and the themes or areas for volunteering mentioned are environment, elderly people, breast
cancer and refugees. Additionally, there are no disabled people pictured. However, in Book
1 there is a topic of “Unusual jobs” and in Book 2 there is a topic of “Generation gap”, so

it does try to bring up some of the more inclusive topics.

Q10: Do the characters exist in some kind of social setting — within a social network,

and are the relationships portrayed realistically?

English File

There are no specific characters that would appear throughout the book, as is sometimes
the case with coursebooks for children. However, the characters are often portrayed as
individuals or in a social setting depending on the topic, such as interviews, flight crew, etc.
Additionally, the relationships mentioned are realistic, for instance job interviews on page

6 or arguing in a relationship on page 64.

K+ notes

Similarly to English File, there are no specific characters accompanying the learners
throughout the whole book. People pictured in the photos are however usually in some kind
of a social setting, such as groups of friends, families, but also roommates, colleagues,
couples or people at job interviews, there are also some individuals. Usually the setting
depends on the topic being discussed. In Book 3 there is the topic of “Culture Shock™ or
negotiation between a landlord and a tenant. The books thus try to focus on the normal and
more positive aspects as well as the issues people might have in different kinds of social

settings.

Summary

Even though the social situations are realistic in both coursebooks, such as job
interviews, a man and woman arguing, a generation gap between parents and children,
negotiating between a landlord and a tenant, or solving issues over the phone, the pictures
accompanying the situations sometimes appear stereotypical in a sense that people are

smiling in them, not necessarily during the arguing or negotiating, but in general.
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Q11: Does it teach culture as well as Culture?

Does it teach surface as well as deep culture?

English File

There are no units or topics directly working with culture in any sense. However, there
are occasional mentions of parts of everyday life like weather, clothes, how to prepare for
an interview, cybercrime, environment, etc., thus discussing culture. The book occasionally
mentions something about music, arts, or writers, thus focusing on Culture. It also mainly
focuses more on surface culture. Additionally, the book does not teach culture with any
specific culture in mind, the content aimed at culture is fairly general, and if, then it is
influenced by and leaning towards British culture.

K+ notes

Culture is mentioned in Book 2 in the topic of “The World's Oldest Art” where there are
tasks connected to different kinds of art and its styles. On the other hand, culture is dealt
with in the form of discussing house sharing, job interviews, travelling, culture shock or
health. Therefore there are both forms of surface and deep culture involved, even though
surface culture is not dealt with in great detail and deep culture mainly in the form of
relationships or culture shock. Generally speaking, the aim of the books is to talk about
culture more in a social setting than being focused on one kind of culture or its nation.
However, throughout the book, the content seems to be more related to British aspects (for

example in the form of currency mentioned), with small mentions of American aspects.

Summary

There are some aspects of the books that are similar, be it in a good or bad way. For instance,

there is not a lot of actual culture taught in either of the books, culture in this sense meaning

customs, holidays or habits of a nation. Culture in both books is perceived in a more general

way, which teaches the learners more about social situations and general vocabulary about

weather, health, etc. Even though there is no target culture, the content seems to be generally

more relying on British aspects (e.g. currency, people, etc.), with some but scarce exceptions

of American culture. Similarly, there is not a lot of diversity and inclusion in the books. Even

though both books are designed with a younger audience in mind, there are no signs of any

mixed couples, in a racial or gender way, there are hardly any elderly people, no disabled
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people, and even in terms of ethnicities it seems to be picturing people more on the white
spectrum.

When it comes to the composition of the books, there are differences in the layout, with
English File being organised vertically, while K+ notes being organised horizontally on a page.
This aspect of the books is however a matter of subjective preference or what people can get
used to. On the other hand, attractiveness seems to more in favour of English File, as there are
more colours, included even as codes for individual units, and the visuals seem to be more
inclusive inside the units. However, some people might prefer the simplicity of K+ notes.

The topics in both of the books are realistic while being interesting, modern and though-
provoking at the same time. While English File is more focused on simply discussing the topics
and exchanging opinions, K+ notes made the topics a bit more practical in a sense that in some
way the topics are directly practised in a form of role-play (negotiating, problem solving) in
terms of speaking or in any appropriate form of writing (writing an advice e-mail to a student
about how to deal with culture shock).

In conclusion, in terms of the general aspects of the coursebooks, there are both advantages
and disadvantages to both of the coursebooks. In English File the attractiveness and more
thought-through design are in favour, on the other hand the practicality of the tasks in K+ notes

is remarkable.

6.4.2. Language content
This criterion is more narrowly focused on the content and aspects of the individual
chosen units with only a few mentions of what the rest of the coursebooks consists of.

General
Q12: Is the material adequate in terms of quality and difficulty or usefulness?
English File

Yes, the material used is of great quality. There are authentic articles which are adapted
for the appropriate level and the exercises are designed in a thoughtful way. There is great
attention to detail as in helping the learners understand what the tasks require them to do,
e.g. if they are supposed to work with bold words in a text, the word bold is bold in the
instructions, similarly with highlighted or circled words.

In terms of difficulty, the tasks seem to go in depth of the topic as they try to practise
the topics from several angles. The overall difficulty seems to match the level B2, in terms

69



of types of exercises and grammar or vocabulary and the way they are practised. The length

of exercises also reflects the level, as they are more complex.

K+ notes

Yes, the material is adequate in terms of the content. It does not focus much on the
language content, it much prefers skills and practising them, which is in line with the overall
practicality of the coursebook.

The grammar is adequate also in a sense that the exercises are based on the previous
reading or listening, thus using it in context. The overall difficulty of exercises is adequate
to the level. Sometimes the difficulty of exercises may seem lower due to the phrases being
used in the previous texts or recordings, or previous exercises, which is the case in Lesson
2 where first the phrases are to be matched with their meanings and the following exercise

requires the learners to complete the same phrases (i.e. gap fill).

Q13: Are the instructions clear?

English File

Yes, the instructions are clear and comprehensible. They are set in a very simple manner,
i.e. the sentences are short rather than long, they are to the point and specific. The
instructions are often set in more steps as they are broken down into smaller chunks (e.g. 6

ab cd e) and not set at once if the exercise involves more activities.

K+ notes

Yes, they are clear as a simple language is used and the sentences are short. The
instructions are to the point and similarly to English File, sometimes broken down into more
steps. | also noticed some mistakes, which are negligible and mainly typing errors, for
example the instructions are referring back to page 13 instead of 33 in Lesson 3.

Q14: Are there enough materials to practise the items?

English File

Yes, there is a variety of activities practising grammar, vocabulary and pronunciation
(usually two items of each) as well as focusing on all four skills. As there are hardly any
explanations in the unit, there is a lot of space for actually practising the issues, and not only

inside the unit but also in the revision pages, and the “banks” at the end of the book.
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K+ notes

There is definitely enough to practise the language in terms of working with the topics
and using various skills. On the other hand, vocabulary practice seems a bit underestimated
as there is no “Vocabulary bank™ as there is in English File. This unit was designed in a
way that it is supposed to give the learners the language needed for using the language, in

the form of structured role-plays or given phrases to use.

Q15: Does it achieve a balance between knowledge about the language and practice
using it?
English File

Inside of the unit focuses mainly on practice, only once is some grammar explained
directly and even then mainly examples are used, not just plain theory. Grammar is
explained in more detail at the end of the book in the “Grammar bank”. There is usually
half a page of explanations together with examples and the rest of the page is dedicated to
practice. Similarly to grammar, vocabulary is practised, not explained in the unit, there is
translation included in the wordlist. Pronunciation is solely practised in the unit. Only
occasionally are there some explanations included throughout the book, but it is scarce and
mainly informative. So yes, it is balanced with greater emphasis on practising the items.

K+ notes

The content is definitely more focused on actually using the language as there are no
explanations inside the unit. Some explanations are at the end of book inside the grammar
section, with usually a page of theory and examples, and a page of further exercises. There
are some pronunciation rules in the pronunciation section at the end of the book, which is
usually awhole page, or a bit more, of pronunciation material. Even though the explanations
are not extensive, it still might be too theoretical for the learners. Furthermore, they are not
simple rules but the information is gapped and the learners need to figure the rule out by
filling the gaps. This could be controversial as it might be helpful and the learners may
remember the rule better, or it could be too confusing for them as the focus and attention
might shift from the actual usage to theory. Overall, the books focus definitely more on

practice than on factual knowledge of the language.
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Q16: Is the language used realistically? Is real-life English used?

English File
Yes, the language used is realistically with real-life English that the learners are
expected to encounter, both in terms of instructions as well as articles, grammar,

vocabulary, etc.

K+ notes

Yes, the language is based on real-life situations. The topics also create real-life
scenarios the learners then use to practise the language content, which creates the practical
aspect of the unit (such as negotiating with a landlord).

Grammar
Q17: What items are included?

English File

In Unit 3, the grammar includes narrative tenses, past perfect continuous, so/such...that,
and position of adverbs in a sentence. The grammar in the whole book consists of auxiliary
verbs, present perfect, future perfect and future continuous, zero and first conditionals,
unreal conditionals, wish structures, gerund ands and infinitives, used to, past modals,
passive, reporting verbs, articles, qualifiers, and clauses of contrast and purpose. The
grammar included seems adequate to the level as there are some more complex and detailed

items.

K+ notes

In Unit2, the grammar consists of relative clauses, both defining and non-defining. In
the other unit of Book 3, the grammar includes if only and wish as well as second, third and
mixed conditionals. In Book 1, there are —ed and —ing adjectives, past modals, articles with
abstract nouns, past simple and continuous, and present perfect simple and continuous. In
Book 2, the grammar includes past tenses, would and used to, gerunds and to-infinitives,
and grammar for future plans, intentions, predictions and arrangements. Obviously, only
three books are available, so not every grammar item can be mentioned, but the grammar
included here seems to be adequate to the level and it also goes in depth of the issue. It
seems to be dedicating more space to certain items and generally, the grammar is more

spread out, since not everything is in one book.
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Q1s: Is emphasis on language form or use?

How balanced is the treatment of form and use?

English File

The focus is definitely more on use rather than form. Even if there is a bit of theory
inside the unit, it is usually in the form of examples or a lot of the time the form of learning
Is inductive where the learners are using articles or grammar exercises to understand the
grammar. For example on page 26 there is the topic of narrative tenses and past perfect
continuous with no explanations involved and the learners need to work with the
accompanying article. The issue is however explained in detail in the “Grammar bank”.
Additionally, even the “Grammar bank” does not overly focus on theory as it is split half

and half a page between theory and practice.

K+ notes

Inside of the unit definitely focuses more on use as there is only practice of about a page,
which can, similarly to English File, be drawn from the preceding activities of reading or
listening. In the grammar section at the back, there is usually a page of theory and examples,

and a page of further practice. However, overall, there is more focus on use.

Q19: Are newly introduced items related to and contrasted with items already familiar

to the learners?

English File

Usually, the learners should be familiar with some of the items, thus the book focuses
on broadening their knowledge. This is the case for past perfect in Unit 3, which is already
discussed in the previous Intermediate version of the coursebook. In this version, the past
perfect is contrasted with past simple and continuous, and it is set into the topic of narrative
tenses, which is new for the learners. It can thus be said that the coursebook builds on

already existing knowledge.

K+ notes
Yes, for example in the chosen unit, the first grammar item that is discussed is relative
defining clauses which are later contrasted with relative non-defining clauses. There are

activities where the learners need to look for differences between the two, comparing them
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and practising them together, thus they have to be able to distinguish between them. The

book is hence building on already existing knowledge, similarly to English File.

Q20: Is the grammar contextualised?

English File

Yes, the grammar discussed in 3A, i.e. narrative tenses, is presented in an article and
then used again in 3B for writing a story, which enables the learners to put their knowledge
to practice. Grammar from 3B, i.e. position of adverbs, is first presented in an article, from
which the learners also need to deduce the use and meaning of adverbs. Additionally, the
themes are always used in context of the topic of the lesson.

K+ notes

Yes, the grammar is used in contexts with relevance to the topic of the unit. The
grammar practice in the unit follows the listening or reading from where the sentences are
taken. Then, the grammar is practised in writing or speaking. The lessons within the unit

are usually wholesome in this way while sticking to one topic in all aspects of the lesson.

Q21: Is there enough practice? How many exercises are there?

English File

There is a great number of grammar exercises per unit. In the chosen unit, there are eight
pages altogether and from that 2.25 are taken up by grammar, which makes it approximately
28%. Additionally, there are two whole pages of “Grammar bank”, which are connected to
this unit, as well as half a page of grammar in the revision double page. The amount of
practice is suitable as well as the individual exercises. Grammar is definitely not
overwhelming for the learners, as the book focuses generally more on the language skills,
but it is not underrated either.

There are also various types of grammar exercises and some of them include gap fill,
circling correct forms, finishing sentences, matching examples to definitions, putting the
adverbial to the appropriate position in a sentence, putting verbs in brackets into correct

forms, underlining the adverb and correcting its position if it is wrong, etc.
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K+ notes

In Unit 2, there are sixteen pages altogether and only two out of that are dedicated to
grammar, which makes it approximately 12.5%. Additionally, there are further four pages
of grammar in the grammar section at the back, two with theory and two with practice.
Grammar is also practised in “Consolidation”, in the revision section, which is about half a
page. The grammar learnt in the “Language focus” is then also practised by the learners in
the following activities, which is either speaking or writing.

The exercises seem to be suitable for the learners in terms of the level and there is also
a great variety of them, such as underlining the correct option, gap fill, also asking more
theoretical questions (“in which sentence can we omit the relative pronoun and why”,
“which relative pronoun can be replaced by who/which”, “which relative pronoun do we
use to talk about....”, etc., p. 26), rewrite sentences so that it has the same meaning, combine
two sentence using a relative pronoun, rewrite sentences using defining or non-defining

clauses, etc.
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Figure 5: Grammar input
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Vocabulary
Q22: How much vocabulary is taught?
What is the range and variety?

English File

There are two types of vocabulary taught in the chosen unit — air travel (3A) and adverbs
and adverbial phrases (3B). Within the unit there are two sections directly dedicated to
vocabulary, even though one is combined with listening and the other one is fairly short.
Altogether, vocabulary takes up about half a page out of eight in the unit, which makes it
approximately 6%. Additionally, there are two full pages of further vocabulary practice in
“Vocabulary bank” as well as half a page in the revision section.

The other vocabulary in the whole book includes topics of compound adjectives and
modifiers, illnesses and injuries, clothes and fashion, the environment and the weather,
feelings, music, sleep, the body, crime and punishment, the media, advertising and business,
science, collocations, and word building. Usually, the theme of the vocabulary corresponds
with the topic of the unit, unless it is a more technical theme and it is also important to
mention that new vocabulary can be learnt anywhere, in the articles, listening activities,

without it being intended by the book.

K+ notes

Similarly to English File, there is a great range and variety of vocabulary and it is also
focused on teaching phrases as well as singular words. The type of vocabulary in the chosen
unit is the following: negotiating, summarising information and giving advice, and
describing damage and defect. In other units and books the vocabulary includes health,
expressing agreement and disagreement, advertising, time linkers, verb and noun
collocations, art, online activities, personalities and feelings, idiomatic expressions,
adverbial phrases, unusual jobs, and certainty, probability and doubt.

In the chosen unit, vocabulary takes up 1.75 out of sixteen pages, which is approximately
11%. There is another 0.25 of a page dedicated to vocabulary in the revision activities. The
vocabulary in this unit is more focused on phrases useful for the situations portrayed by the
topics. However, in the other units there are vocabulary activities dedicated to learning
individual words as vocabulary as well. Vocabulary is usually learnt in an inductive way as
the activities are based on the preceding listening or reading passages and only then

practised in “Language focus” as individual exercises.
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Figure 6: Vocabulary input

Q23: Is vocabulary presented in a structured, purposeful way?

English File

The vocabulary is done in a fun and interesting way with a lot practice. Even though
there is not a lot of vocabulary practised directly in the unit, it is compensated in the
“Vocabulary bank” at the end of the coursebook where a lot more space is dedicated to

practising the vocabulary.

K+ notes

The vocabulary is usually first presented as a part of a text or recording, which is the
first encounter the learners have with the vocabulary in context, therefore it is purposeful as
it shows the learners how it is used. Then the meaning of the vocabulary is practised in the
“Language focus” and then it is practised again in realistic situations in the form of speaking
or writing. Overall, this seems like a meaningful and useful way of presenting and working
with new vocabulary, at least compared to English File, it definitely seems more structured

and purposeful.
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Q24: Does the material enable students to expand their own vocabularies

independently by helping them to develop their own learning strategies?

English File

There are usually given instructions how to work with the vocabulary and even though
the activities are definitely great, the question is how many of them would be appropriate
for self-study. Some of the activities involve using synonyms, comparing different forms of
the word (word building), matching the word with its definition or gap fill. The learners can
certainly adapt some of the activities and use them for their own independent learning, like
using synonyms, looking up definitions and using the word in a sentence. They can also

focus on learning how to work with texts while learning new vocabulary from it.

K+ notes

Similarly to English File, the book works with the vocabulary in a pretty set way and
the learners may only be left with certain ideas how they could work with other new
vocabulary when learning on their own. Some of the types of activities again involve gap
fill or matching the word to its definition. It can be said that the activities involved may
function as some kind of suggestions to the learners how they can work with new
vocabulary.

Q25: What type of vocabulary-learning activities are used?

English File

The unit works with synonyms in terms of matching them, matching information to
pictures or definition to the word, comparing different forms of the word (e.g. hard and
hardly), gap fill (e.g. choose from the given words; usually in the form of a full text, not just
separate sentences), and phrasal verbs. Some other types of activities from the whole book
include recognising and distinguishing synonyms and explaining the differences, guessing
from context, completing phrases, circling correct form of the word from a pair, creating a
correct form from a given word, and cloze test. There is definitely a great variety of
activities, which ensures that the vocabulary is practised from different angles and in
different ways, and it is thus not repetitive and boring for the learners.
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K+ notes

There seems to be less variety in terms of the types of activities as the most common
one appearing is gap fill and matching the word with its meaning/definition. One more type
of exercise from Unit 2 is matching a beginning of a sentence to its end. However, some of
the other exercises from the other books include completing sentences, choosing correct

word from two options, using synonyms or word building.

Q26: Is the vocabulary suitable?

Is there enough practice?

English File

Yes, the vocabulary is suitable as it accompanies the topics and complements the
learning process, thus ensuring the learners can talk about the topics with rich vocabulary.
It is definitely level appropriate in terms of difficulty and how the vocabulary is practised.
It also builds and enlargers the vocabulary topics already known to the learner, such as in
Unit 2 with the topic of illnesses and injuries as it goes into more detail and introduces more
complex vocabulary. There is enough practice, without a doubt, as there are exercises aimed
at vocabulary practice inside the units, in the revision and also in the “Vocabulary bank”.

However, it is definitely not overwhelming for the learners.

K+ notes

The vocabulary is suitable for the level as there are definitely new expressions and it
sometimes works with the words in a more advanced and theoretical way, for example in
Book 3 Unit 1 on page 6 the task is to distinguish whether the word is an adverb or adjective.
On the other hand, some of the exercises in the “Language focus” may be too simple, like
for example Book 3 Unit 2 on page 29 where the learners are supposed to complete the
phrases with the phrases being in full form in the previous exercise. However, vocabulary
is definitely practised in a structured and useful way as the phrases are later put to practice
during speaking and writing, which is an example of the chosen unit as it is more focused
on whole phrases. On the contrary, sometimes the vocabulary is not practised further by the
language skills if it is singular words, and thus evokes passive vocabulary. There is also

revision in the “Consolidation” pages where vocabulary is revised.
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Phonology
Q27: How thoroughly and systematically are each of the following aspects of the
phonological system covered — individual sounds, assimilation, word stress,

sentence stress, weak forms, intonation?

English File

In the unit, the phonological aspects covered are regular and irregular past forms and
their pronunciation, sentence rhythm, word stress, and intonation. In the rest of the book the
aspects covered include some of the individual sounds (/s/, /ds/, Il and /k/), vowel sounds,
sentence stress and intonation, intonation and sentence rhythm, sentence stress and sentence
rhythm, sentence stress and linking, weak forms of have, silent letters, changing stress
(nouns versus verbs), and pausing and sentence stress. The aspects not covered based on the
criteria are some other individual sounds and assimilation. Otherwise, the aspects are
covered in great detail, often in combination with other aspects, for instance sentence
rhythm is done individually as well as in combination with intonation or sentence stress,

etc.

K+ notes

Pronunciation is not directly included in the unit, instead it has its own separate section
at the end of the coursebook. However, inside the unit there are links referring to the
appropriate pronunciation lesson. In the table of content, pronunciation is included as if a
part of the unit but in reality it is separated in its individual section. The aspects included in
the unit's pronunciation are linking /j/ and /w/ and assimilation, and in the other unit in the
same book there is pronunciation of “—ough”, and word stress in nouns and adjective
adverbs. In the other books, there is elision of /t/, weak forms in function words, individual
sounds /m/, /n/ and /y/, contracted forms, -ed endings, pronunciation of have, schwa,
stressed and unstressed syllables, and weak forms of was and were. Therefore, the aspects
not mentioned are sentence stress and intonation, however not all the books were available
for analysis. Compared to English File, the aspects here seem to be focused more on detailed

practice, which is also thorough and extensive.
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Q28: Is the phonemic alphabet used? Are the learners given any training in learning

it?

English File

The alphabet is included in the “Sound bank™ at the end of the book. However, it is more
detailed and elaborate than a simple alphabet. It is a double page divided into vowel and
consonant sounds. Vowel sounds are colour-coded based on whether it is a short or long
sound or a diphthong. There are examples of usual spelling as well as unusual spellings for
the pronunciation (e.g. for /1/ usual examples include fit, spill, linen or pick, and unusual
ones pretty, guilty or decided) and it has an overall pink colour for individual sounds.
Consonant sounds are also colour-coded based on whether they are voiced or unvoiced and
there are also examples for usual as well as unusual spellings. The overall colour for all
individual sounds is pink. Pink colour is also used for pronunciation in general. The whole
double page of “Sound bank” is pink as well as the links included inside the units referring
to the “Sound bank”. The learners are not given any training how to use the alphabet by the

book, though.

K+ notes

The phonemic chart is included in every book, however it is just placed there with no
higher purpose. It is fairly simple and takes up just one page. It is divided into vowels,
diphthongs and consonants, these are also colour-coded. Each individual sound also
includes an example word. Again, the learners are not given any training how to use it, nor

is it referenced anywhere in the book.

Q29: Are there pronunciation exercises?

English File

Yes, quite a few. In the unit, there is about 0.75 a page dedicated to pronunciation out
of the overall eight, which makes it approximately 9% of the unit. Additionally, there is
about 0.25 a page dedicated to pronunciation in the revision exercises. And even though,
there are no exercises, there is the “Sound bank™ at the end of the coursebook, which is

referenced inside the unit, usually when concerned with individual sounds.
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K+ notes

Since the pronunciation is not a direct part of the unit, it is not included in the statistics
but it is still mentioned in this text. For the chosen unit, the pronunciation lesson covers
about 2.25 pages. Usually, for each lesson (there are four in the unit but only two of them
are concerned with any pronunciation) there is about a page dedicated to practice of the

pronunciation aspect and there is usually some theory involved as well.

PRONUNCIATION

E Pronunciation

10%
9%
8%
7%
6%
5%
4%
3%
2%

1%
0%

0%
English File K+ notes

Figure 7: Pronunciation input

Q30: Avre there recordings of pronunciation practice?

English File

Yes, most often pronunciation is accompanied by recordings. In the unit, every
pronunciation section includes a recording, which makes it two altogether. The recordings
are used either as a key for some of the exercises, e.g. match the word to the individual
sound of the irregular past form, then check while listening, or as a listening to learn about
the specific item, such as sentence rhythm, where the learners need to note where the
sentence rhythm takes place inside the given text. Some recordings function as a guide as

the learners need to repeat after it.
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K+ notes

Yes, recordings are included in every pronunciation lesson. There are usually two
recordings per lesson, but can be up to four, depending on the lesson and the specific item.
Unusually, in Book 1, a listening activity from the unit is used again as a recording in the

pronunciation lesson.

Discourse
Q31: Does the coursebook deal with the structuring and conventions of language use
above sentence level — how to take part in conversations, etc.?
English File

Inside the units, there are usually examples of discourse, mainly texts, e.g. in the chosen
unit there are short stories. In terms of spoken discourse, there are mainly individual tasks.
However, at the end of the coursebook, there are pages dealing with both communication
and writing in greater detail. On pages 104 to 112 there is “Communication” where usually
role plays for student A and B are located, and on pages 113 to 119 there is “Writing” which
deals with different genres of writing. In both of them, there are mainly further tasks for
practice or tips on what to include or talk about for the particular type of discourse. Inside
the units, there are links for these guides. The exercises there are often accompanied by
texts or further practice of for example grammar, if it is in line with the topic (in 10B there
is further practice of filling in articles while working on it in pairs, student A x B).

These extra pages do not give any specific or clear step-by-step instructions or
explanations on how to write the genres or speak in specific scenarios. Instead, they try to
include tasks which might help with understanding of the issues, for instance in 3B there is
useful language and additional examples for short stories. Or in other types, there are
activities to correct mistakes in the example texts, for instance. With writing, there is always

a “plan” section included, which gives more tips on what to include in the actual writing.

K+ notes

It definitely teaches some aspects of discourse but mainly through practice, there is no
section dedicated to theory of discourse. In Book 3 there is negotiating being dealt with,
which is done in terms of speaking. The unit gives a general outline of a conversation which
the learners then practise in pairs while supplying their own ideas for content, but the

structure is given. There are also examples included, as negotiating is first presented as a
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listening exercise, which gives the learners some idea of how to do it and more support.
Another speaking exercise is based on solving problems and is dealt with similarly. With
writing, there is the genre of an article and an email used for giving advice in the chosen
unit. For the article, there are steps included for planning how to write an article, plus there
is also an example of an article included. For the email, it more focuses on phrases for giving
advice rather than the structure of an email. Other types of activities in the book include
doing a presentation, which does not give any clear structure, and writing an article again,
where the learners are given a paragraph with gapped information and they need to fill it in

in order to learn about the conventions of writing an article.

Q32: Do the examples of written or spoken discourse provide good models for the
learners?
English File

Yes, the examples are good, especially since they are connected to further practice and
extra tasks. However, | also believe it is important to be careful not to combine the aspects
too much, for example, in writing a short story, there are exercises focusing on adverbs and
adverbial phrases, where the learners are supposed to fill in the gaps (into an example text)
and complete useful phrases in a “useful language” section. It might be a lot for the learners
to focus on and the focus might actually be split among writing, grammar and vocabulary
included.

The examples are usually interesting and funny, sometimes real events (landing on the
Hudson River while speaking about flight stories in “Communication”) or sometimes

imaginary.

K+ notes

The examples provided are often connected to the tips given, so it helps with the writing
or speaking but then the results might be fairly similar. The examples are good, however
they are not authentic, which is a pity but everything was made specifically for the books.
Unfortunately, I did not have access to the recordings, so | could not analyse those, however
there are audioscripts and there are the writings. For example, in the unit, there is the topic
of negotiating and the listening is concerned with a conversation between a landlord and a
tenant. The tenant seems to be asking too many reassuring questions, which might feel a bit

unnatural. On the other hand, it might be more based on a real-life situation, if the person
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relies on the outcome of the conversation and it is really important. What is more interesting,
the tenant seems to be Polish, at least based on the name, however I cannot be sure since |
do not have the recordings. If it is indeed a Polish tenant speaking with a foreign accent,
then the experience of hearing a foreign English speaker is great for the learners, as it is
hardly ever included. Often, these texts or recordings are connected to further language
practice in “Language focus” where the phrases from the texts or listening activities are

dealt with.

Varieties of English
Q33: Which geographical variety is used?

English File
As the book is marketed for European customers, the predominant English variety used
in British. The reason for this is also the fact that the publisher is British and the book series

has also its own separate American version for that market.

K+ notes

I cannot be completely sure as the book is used internationally by the school in other
English speaking countries but judging by the school having its headquarters in the UK and
the books themselves being printed there, | would say that generally and in majority, the
books use British English. Also, it is not specified otherwise in the books and looking at the
spelling or type of vocabulary, it also seems to be predominantly British.

Considering that a team of teachers from different countries contributed to creating the
books as well as the books being used internationally, one would expect more variety.
However, it might be the case of the teachers in the individual countries who then add the
more geographical and regional variety specific to the area. Nevertheless, this is just pure
guessing, but also | do not recall hearing any specific Australian variations in the classroom

while being there.
Q34: Is there any reference to other varieties?
English File
There are brief mentions of other nationalities in terms of culture, usually in terms of

reading texts, these are mainly American and Canadian but also South African. What is a
nice touch, however it is not a major part of the coursebook, is that at the beginning of each
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new unit, there is a quote by a famous person and their nationality is also stated. Even though
they are mainly from the UK and the US, it is still a nice detail. Some of these nationalities
are portrayed within their accents in some of the listening exercises, again these are mainly
American, but also Scottish, South African or Dutch accents. This is stated due to the
activities specifying that people of different nationalities are used for the listening exercises,
unfortunately I cannot tell how much the accents are reflected in the actual recordings. The
variety in terms of accents is not great and the level of foreign accents, of non-English
speakers, is basically non-existent. Additionally, there are no mentions of regional or social
variety either. The only more extensive work with other English variety is in Unit 3 where

there are American short stories with American glossary.

K+ notes

Similarly to English File, the variety used predominantly is British. There are some
other smaller mentions of other varieties, but these are mainly culture-related, e.g. in Book
3 an email about living in the US or in Book 1 there is an online forum where people from
all over the world contribute their advice and opinions, with their location stated. Also,
majority of the articles have to do with British setting. The only possible use of other variety
would be in Book 3 in the lesson with negotiating when the tenant's name implies a different
nationality (Pawel Tatka), however due to the non-possession of the recordings, | cannot be

sure.

Summary

Both of the coursebooks present an adequate level of langue content in terms of its difficulty
and the depth in which the individual items are dealt with. Consequently, they both achieve a
competent level of balance between knowledge about the language items and their practice of
use. The learners are not overwhelmed by theory in either of the coursebooks, even though
some theory is rightly included. The overall focus is however on practising the items and using
them. Additionally, throughout both of the coursebooks, be it in theory, in example sentences
or in the exercises, the language used is realistic and not difficult to comprehend by the learners.

The three major parts of language content are grammar, vocabulary and pronunciation. All
three of these are in minority in the books, as they are more aimed at practising the individual
skills or the language content within the skills. Keeping these in minority ensures the exercises
are more practical and attractive for the learners. In English File as well as K+ notes, there are
additional grammar and phonology sections at the end of the coursebooks, which provide the

learners with further practice as well as theory and explanations for the individual items
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discussed. While English File offers pronunciation exercises even inside the units and basically
just the phonemic chart at the end of the book, K+ notes devoted a whole section at the end of
the book to pronunciation with having no such exercises inside the units. Even though this
might be controversial for some in terms of the possibility of skipping or overlooking
pronunciation altogether, having it all in one place might be suitable for others. Nevertheless,
there is an extra material for vocabulary practice inside English File, while there is none in K+
notes. On the other hand, K+ notes offers great vocabulary practice inside the units through, for
instance, role-plays, thus sticking with the overall practicality of the coursebook. However, the
risk with this is that the vocabulary practised is only the one mentioned directly in the units
(used in listening/reading, practised as a language item, then practised within language skills)
and does not develop any further, thus keeping the practice seemingly repetitive and limited.
Plus, this structure usually applies only to the units where whole phrases are learnt (for example
the chosen unit), not individual vocabulary.

In terms of practising the language content, both coursebooks provide great variety of
exercises. The exercises are designed in a way that the learners practise the language items at
hand while using different methods. Usually, the learning is inductive, as not a lot is explained
directly inside the units, and reading texts are used most commonly for presenting new grammar
or vocabulary.

When it comes to how discourse is dealt with, there is hardly any theory. Discourse is either
presented through examples or there are guidelines helping the learners create the appropriate
genres. In K+ notes, there is a great use of role-plays, which use given structures to help the
learners. However, this might feel too limited.

Considering the global use of English, there is not a lot of English variety in either of the
coursebooks. Knowing that English File is designed for European market, it can be understood
why the predominant English variety is British. However, having more variety would be
definitely more beneficial for the learners. The same can be said about K+ notes. Seeing as the
book is designed for schools all over the world, the variety is strongly limited to the British
variety. Even in terms of regional or social variety, the books do not have a lot to offer, while

completely omitting any foreign accents of other learners of the English language.
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6.4.3. Language skills
Similarly to Language content, the analysis of language skills is more dependent on the
individual chosen units with only a few mentions of what the rest of the coursebooks

consists of and how that compares.

General
Q35: Is practice of all four skills included? Is it balanced?
English File

In the unit, there are all four skills covered — reading is there twice, one writing, three
listening sections and three speaking sections. Sometimes more skills are combined within
one activity, e.g. reading and listening, or listening and vocabulary. Also, this distinction is
taken from the given headings/sections devoted to the skills, however there are other texts,
for example, which are however connected to grammar and do not contain any
comprehension exercises. Altogether, in this example unit, language skills take up four and
a half pages out of the total eight, which is approximately 56%.

Skills are also partly included in the “Revise and check™ section of the book, usually
reading and listening, as well as “Colloquial English”, usually listening and speaking. To a
certain extent, skills are also incorporated in “Communication” and “Writing”, in this sense
speaking and writing.

In some other units, writing is not included. Additionally, some units include a recording
of a song for listening, however there are no further exercises connected to it, so it is strictly
used as a treat for the learners.

K+ notes

All four skills are included in the unit and it is balanced as the layout remains the same
for all the individual lessons, with slight alternations, as was mentioned previously —
speaking as a lead-in activity, pre-reading or pre-listening with following reading or
listening, language focus (i.e. grammar or vocabulary) and writing or speaking. In the unit,
speaking is dealt with six times in various forms, and reading, listening and writing all twice.
Altogether, language skills take up 10.25 pages out of sixteen, which makes it
approximately 64%. Additionally, reading, listening and speaking are also practised in
“Consolidation”, where they take up about two out of three pages. Furthermore, there are

two pages of “Real World” tasks, which are project-like pages and usually consist of some
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speaking, in the form of discussion, presentation, searching for information or sometimes

also reading and listening, depending on the type of task.

LANGUAGE SKILLS

Language skills

66%
64%

64%
62%
60%
58%
56%
56%

54%

52%
English File K+ notes

Figure 8: Language skills

Q36: Avre skills integrated in realistic contexts?

English File

Yes, since the topics are realistic, even the skills are integrated in realistic contexts. In
the unit the topics are the following — in 3A, there is an article about air travel, speaking
exercises consisting of personal questions related to air travel, and two listening activities
concerned with in-flight announcements by a flight attendant and a dialogue between a pilot
and air-traffic controller. In 3B, there is a writing activity concerned with a short story,
speaking activities related to reading habits of the learners and a reading and listening
activity involving American short stories. Overall, the skills are always connected to the
topics of the unit, which are not only realistic but often challenging.

K+ notes
Yes, the content is very realistic, more importantly practical, so the skills try to follow
the structure, especially with writing and speaking where the learners are asked to produce

something they could easily encounter in real life. In the unit, writings are concerned with
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writing a promotional article about moving abroad and writing a reply email about culture
shock in the US. Speaking deals with negotiation and solving problems. Reading texts are
usually articles, in the unit dealing with some of the best cities in the world and culture
shock, while listening activities focus on a dialogue between a landlord and a tenant
(negotiating) and a phone conversation between a customer and a company (solving

problems). But the skills are always set in a realistic situation complementing the topic.

Qa7: Does the coursebook use authentic material at an appropriate level?

English File

Yes, the coursebook uses authentic material when it comes to reading. Usually, the
source of the article is stated together with the fact that it has been adapted to the level. Most
common sources include some newspapers, e.g. The Times, Daily Telegraph, etc., or a book
as is the case in 3A — Air Babylon. On the other hand, the same cannot be said about listening
activities. Even though they often portray realistic situations, such as in-flight
announcements, radio programmes, etc., they do not appear to be authentic. The basis for
this claim is the “Acknowledgements” section on the last page of the book where the
recordings are not mentioned among the thank-yous to the people who allowed adaptation
of their material and its usage in the coursebook. However, some of the interviews are
possibly authentic, as the “Acknowledgements” mention thanking people for agreeing to
being interviewed. This is the case for example in the “Colloquial English” section for Units
2 and 3, where Julia Eccleshare, a British journalist and writer, was interviewed. The

interview is therefore authentic, however staged.

K+ notes

The level is appropriate, however none of the material is authentic, or at least there are
no indications of it being otherwise. Not even the “Acknowledgements” at the back mention
any adaptations, therefore everything in the book was designed specially for the purposes

of the coursebook and the school.
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Qa38: What kind of comprehension questions are asked?

English File

There is a great variety of comprehension questions. Some of them include guessing
answers to questions and then comparing them based on a reading text, True or False
statements, matching vocabulary to pictures based on a listening activity, discussing
possible answers with a partner first then comparing them to the real answers based on the
listening, listening for further details, etc. There are also open questions included, these are
more elaborate and go more in depth. They also require the learners to think and focus more.
Some of the open questions include “What happened the previous week?, Why is she
surprised?, Where are they?, What did the instructor teach them?, or What effect did
watching Superman had on Susan?” (p. 30, 31). Other comprehension questions in the

whole book include matching statements (who said what), gap fill or simply taking notes.

K+ notes

The types of questions are very similar to those in English File; this is not very surprising
as there are limited sorts of exercises and questions that can be used. The types used in K+
notes include matching statements to correct paragraphs, choosing a correct option, ticking
which statements are mentioned, open questions, reading and making notes (“What are five
stages of culture shock?”, p. 32), matching headings to paragraphs, listening and completing
the form, choosing the best summary of a listening, etc. Other exercises from the other
books include True or False statements, matching (who said what), gap fill, putting
statements in order, or completing a table.

Q39: Are accuracy and fluency balanced in speaking and writing?

English File

When it comes to speaking, the activities seem to be mainly focused on fluency and
simply getting the learners to talk to each other. There are often questions to guide them or
sometimes there are some useful phrases they can use and these help them be accurate but
the activities themselves do not push them to be accurate in a strict kind of sense. Within
one of the topics in the unit, there is an activity of telling flight stories. Even though the
general idea implies that the activity focuses on free production of language, the activity

follows the topics of narrative tenses in grammar, plus there are specific questions given,
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thus controlling the production to a certain extent. On the other hand, since it is a pair work,
the activity works with fluency as well as the learners need to be prepared to react to what
the other person says, thus dealing with a certain unpredictability. On the whole, the
activities deal with real communication with common topics and sensible questions, hence
more focus seems to be put on fluency.

With writing, the situation seems to be slightly different, as writing relies on accuracy
more than speaking. Writing activities are usually proceeded by examples and follow
explicit grammar, such as adverbs and adverbial phrases, which implies accuracy. In most
of the writing activities, there are possible titles, therefore topics of the writing, given, thus
controlling the production to some extent. However, what the learners do produce depends
solely on them, so it also encourages free production of the language (i.e. fluency). There
are also some fun ways of designing the learners' writing. For instance, in the unit, the
learners are encouraged to write a draft and then swap it with their partner, thus focusing on
peer-review, or brainstorming ideas for writing with a partner. In another example, in Unit
2, where the learners are asked to write and informal email to a friend about not being well,
the writing encourages to use the vocabulary practised in the unit but otherwise gives the
freedom to write about anything. Additionally, the “Writing” section at the back dedicated
to this genre focuses on giving the learners an example, plus giving them some useful
phrases for an informal email in the “Useful language” table, thus also intensifying
accuracy.

Overall, it seems like in both speaking and writing aspects of both fluency and accuracy
are used. It can therefore be said that they are balanced, with the coursebook leaning slightly
more towards fluency. Even though it gives guidelines and useful expression, the overall

impression is that the book aims to get the learners to use the language.

K+ notes

Compared to English File, K+ notes seems to be much more focused on accuracy. For
instance, in some of the speaking exercises the learners are given a full structure of the
dialogue (Book 3, page 30 and page 38, where role-plays for negotiating and solving
problems are located). These activities are also not only included to practise the skill, but to
practise the phrases, vocabulary or grammar learnt previously. In this sense, the activity is
more focused on doing it in the correct way, thus implying accuracy. Slightly different

situation seems to be with writing as the learners are given more freedom. The book still
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gives some guidelines and encourages to use the phrases learnt previously, but there is no
overall structure given.

Overall, it can be said that accuracy and fluency are balanced in a way that even though
speaking exercises seem to be quite structured, there are also other speaking exercises which
are purely aimed at discussing something in pairs or groups. Some general tips are given to
writing but apart from assigning the topic and learning about the style in a general sense,
the learners are given a lot of freedom in what to produce.

Listening

Q40: What kind of listening material is contained in the course?

English File

In the unit, the listening material includes announcements, recordings of pronunciation,
recordings of texts, dialogues, and monologues. In the whole book, there are some other
types, such as radio programmes, interviews, videos, stories, and conversations between
people. The variety of listening materials is therefore great, moreover the situations

portrayed by them are realistic, something the learners are likely to encounter in real life.

K+ notes

In the unit, there is a podcast about accommodation, conversation between a landlord
and a tenant, and conversation between a customer and a company on the phone. Other
listening material includes radios programmes, lectures, monologues, interviews, and

presentations. Similarly to English File, the variety is great and the types are realistic.

Q41: What kind of activities are based on the listening passages?

English File

The amount of activities dedicated to listening corresponds to about a page and a half
out of the total of eight, which is approximately 19%. The types of activities include
matching activities to pictures based on listening, matching vocabulary to their definitions,
listening for specific information (listen and see if you were correct in guessing answers to
questions), and listen and answer the questions. There are also some listening activities
connected to pronunciation, such as notice how the sound is used, mark the use of the item,
and listen and repeat. Other activities included in the whole book consist of checking
information, gap fill, True or False statements, listening to get the general idea or also
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listening for specific information. Occasionally, there are songs to be listened to, however
these are not to be worked with, they are fillers for fun and relaxation. There are also some
exercises that function as introductory to the overall activity and thus generate interest of
the learners, however they are not specifically stated as pre-listening tasks. Such exercises
include for example trying to guess answers to the questions stated and then listening and

checking if the guessed answers were correct.

K+ notes

The figure below shows that listening takes up about 1.5 of pages out of sixteen, which
Is approximately 9%. The activities include ticking which statements are mentioned,
answering open questions and completing a form. Some of the other activities in the books
include gap fill, putting things into correct order of mention, matching statements, True or
False statements, etc. There are also some pre-listening tasks which are clearly labelled due
to headings. Usually, there are questions the learners are asked to discuss with a partner
concerning the topic (e.g. “What should students consider when renting accommodation?”,
p. 28, or describe pictures and answer the questions). These activities are also more or less
introductory to the topic as they set the scene, generate interest and help shift the focus of

the learners to what is coming next.

LISTENING
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English File K+ notes

Figure 9: Listening
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Additionally, the figure below shows the number of words each listening in the unit
contains in both coursebooks in order to better understand the length of the activity.
Unfortunately, | was unable to retrieve the actual recordings and their length in minutes and
seconds due to their unavailability to the general public. However, | believe that the
measurements in the number of words is sufficient enough to present the length of the
activity. It is also important to point out that the third listening in English File is done
together with reading, therefore the number may seem high but considering that it is divided
in between two skills, it lowers such impression. It is evident that there is more listening
material in English File in Unit 3 than there is in K+ notes in Unit 2 but apart from not
having the third listening, the first two recordings have comparable number of words. The
final numbers, when the individual ones are added up, are that in English File U3 the

listening material contains 1860 words, while the one in K+ notes U2 contains 1174 words.

NUMBER OF WORDS IN LISTENING

E Listening 1 Listening 2 Listening 3
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English File K+ notes

Figure 10: Number of words in the listening material

Q42: Is the listening material set in a meaningful context?
English File

The listening content is connected to the topic of the unit, it is not randomly chosen. The

listening material itself is meaningful as the situations in them can be encountered in real
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life. In the unit, which is concerned with the topic of air travel, listening is vital when it
comes to listening to announcements, etc., so rightfully the unit includes these types of

materials.

K+ notes

Yes, the listening material is connected to the topic of individual lessons, and it is
therefore set in a context, which usually consists of some type of social situation, which
gives the learners the opportunity to gain useful language (e.g. negotiation between a

landlord and a tenant, and a phone call between a customer and a company).

Q43: Are the tasks authentic and close to real-life situations?

English File

The listening material is definitely connected to real-life situations, however only
seldom are the recordings authentic. As was mentioned in one of the sections above, based
on the “Acknowledgements”, the recordings are not authentic. Although some of the
interviews in the coursebook are real interviews with real people, they were conducted
specially for the purposes of the book. The reason for not using authentic listening material

might be that it is much harder to adapt to the needed and required level.

K+ notes

Similarly to English File, the material is not authentic. It was designed for the purposes
of the coursebook, or at least there are no indications of it being otherwise. However, the
situations the listening material portrays are definitely realistic. The unit focuses on
practicality of the tasks, so even the listening material consists of practical scenarios, such
as negotiating between a landlord and a tenant, a phone call between an unhappy customer

and a company.

Speaking
Q44: How much emphasis is on spoken English?

English File

Speaking takes up about 1.25 pages out of eight in the unit, which makes it
approximately 16%. It can therefore be said that there is a great emphasis on speaking. The
unit and its activities lead the learners to actively discuss what is being taught, not only in

terms of general speaking exercises but also partly in reading, grammar, etc. There is also
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the “Communication” section where further speaking activities can be found. These
activities are usually concerned with pair work — student A versus student B. Links to the

appropriate “Communication” section are included inside the unit.

K+ notes

Speaking is included on three and a half pages out of sixteen in the unit, thus adding up
to 22%. Consequently, it can be said that the emphasis on speaking is great. There is always
a speaking exercise at the beginning of each lesson, functioning as a lead-in activity, an
introduction to the lesson and setting the topic and theme. Then there are two whole pages
dedicated to speaking in the whole unit. Apart from having the individual sections in the
unit dedicated directly to speaking, discussions are encouraged also within other sections,
such as grammar or vocabulary, where the learners are asked to work in pairs and discuss
something, similarly in pre-listening or pre-reading activities. In the “Real World” tasks
there are also activities focusing on speaking or discussing something, as the project-like
style of these tasks rely on presentations where the learners need to work in groups.

SPEAKING
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Figure 11: Speaking
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Q45: What kind of speaking material is contained in the course?

English File

The speaking material consists mainly of questions to be discussed, either in pairs or
there are also monologues the learners are to prepare (e.g. tell an anecdote). The topics of
speaking are connected to the topic of the unit, such as air travel and the learners discuss
their flight experiences. However, throughout the book, there are also role-plays, or
brainstorming in pairs (this is sometimes connected to writing as the learners are asked to
brainstorm ideas together and then start writing). Sometimes even the speaking activities
are accompanied by a picture or a text, which the learners are supposed to use, such as
“comment on the text”, “imagine you are in a similar situation”, “talk about the text in your

own words”, etc. Also, throughout the book speaking is used as a lead-in exercise, which

prepares the learners for the topic.

K+ notes

The chosen unit is more structured when it comes to speaking as it offers a lot of role-
plays (e.g. negotiating, solving problems) and dialogues concerned with the phrases
previously learnt. These are usually big parts of the lesson. There are also smaller speaking
parts of the individual lesson, which consist of introductory speaking activity or discussing
some questions connected to the topic. Furthermore, there are tasks concerned with simply

answering questions, and discussing a certain topic with another learner.

Q46: Are there any specific strategies for conversations or other spoken activities?

English File

There are hardly any strategies mentioned, however there are a few, for example in the
unit, there is a guide on how to tell anecdotes (i.e. setting the scene — main events — the
ending), or in the rest of the book there is a table with useful language on saying what you
think as well as agreeing and disagreeing, and also a guide on how to describe photos. Apart
from these, the speaking activities are mainly designed in a way the learners are to answer
questions relating to the topic, usually relying on personal experience, in pairs or smaller

groups.
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K+ notes

The chosen unit tries to push the learners to work a lot in role-plays, thus creating a
specific social situation (e.g. negotiating, solving problems, but also interviews or debates
in other units). For these, there is a whole structure given on how to do it. Additionally, it
also gives them the vocabulary or grammar needed which were practised in the previous
“Language focus” section. It thus teaches the learners about appropriate strategies, as it

gives the structure. However, to some this might feel too structured and robot-like.

Q4. Are activities balanced between individual, pair and group work?

English File
It can be safely said that pair work is used in majority as there are many activities
designed in a way to be discussed with a partner or to answer questions with a partner.

Group and individual work are therefore used in minority.

K+ notes

Similarly to English File, mainly pair or group work is used. With speaking at least two
people are always involved but group work is usually specified, e.g. for discussions or the
“Real World” tasks.

Reading
Q48: How many reading texts are there?
English File

In the unit, there is about a page and half dedicated to reading, which is approximately
19%. However, one of the reading passages is combined with listening. There are three texts
devoted just to reading (one together with listening), there are also two texts for grammar
practice and a very short text for vocabulary practice. In the whole book, there is always at
least one reading section per sub-unit. However, sometimes the reading is accompanied by
another skill or language item (reading and vocabulary, or reading and listening).
Additionally, reading appears also in the “Revise and check” section.

K+ notes
Reading takes up about 3.25 pages out of sixteen in the unit, which is approximately
20%. There are two reading texts in the unit where the texts usually take up one whole page.

Then, there is another additional reading in “Consolidation”, which is usually a short text.
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Accompanying the unit in the “Real World task” is another really short reading. Reading is

included in every second lesson, alternated with listening.

READING
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English File K+ notes

Figure 12: Reading

Q49: How long are the texts?

English File

In the unit, the reading texts are about half a page long (without exercises), which can
also be said for the rest of the coursebook. The length is appropriate to the level, as it is not
too long, so that the learners would lose interest and attention, and it is not too much trouble

if they have to go through it more times, in order to find certain answers, for example.

K+ notes
The main texts within the lessons are usually a page long, which is longer than English

File. They might seem too long, if the need would arise to go through it more times.

For closer analysis, the number of words for each individual reading in the units were
counted, which is shown in the figure below. The reading materials are not vastly different
in length, even though the ones in K+ notes are slightly longer. Added up, the reading

material in English File Unit 3 is 1095 words, and in K+ notes Unit 2 there are 1290 words.
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Figure 13: Number of words in the reading materials

Q50: How authentic are the texts?

English File

The texts in the unit are authentic and they are usually adapted to the level from various
sources, one is a book called Air Babylon and the other reading is from a Graded Reader.
There is another text used for a grammar exercise, which was adapted from a newspaper,
i.e. Daily Telegraph. The source is always stated below the text, plus it is mentioned in the
“Acknowledgements”. Only a minimum of texts do not acknowledge being adapted, and it

can be therefore assumed that these are not authentic.

K+ notes

The texts do not seem authentic at all, or at least they do not bear any indication of it
being otherwise. | believe this is a disadvantage of the coursebook, as having authentic
material is crucial for the learners. However, at least the information inside some of the

texts seems realistic (for topics like culture shock or cities around the world).
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Q51: Does the material help comprehension? (e.g. setting the scene, background

information, pre-reading questions, etc.)

English File

There are usually some pre-reading activities, such as looking at the title or picture
accompanying the text and asking one or two questions about it. There are two good
examples from the unit. The first one includes another short text which includes questions
(the true answers are contained in the main text) and the learners are asked to try and guess
the answers first. Only then they read the text and compare their answers with the real ones.
The second example is before reading a short story; there is a whole speaking section
dedicated to working in pairs and asking questions about reading habits. Both these
activities are introductory and lead-in exercises, which set the scene for the reading activity.
Additionally, there are also finishing exercises where the learners are asked to summarise
the activity, for example “Did you find any of the information interesting?”. Therefore, it
is safe to say that the coursebook tries to help with comprehension by including these pre-

and post-reading activities.

K+ notes

Yes, apart from having the pre-reading exercises, there is also an overall opening
speaking exercise which aims at brainstorming and discussing ideas about the overall topic
of the lesson. Also, the first activity within the reading exercise is always concerned with
reading the text quickly and comparing the ideas with the ones from the pre-reading
exercise. Only then do the other tasks focus on working with the text in more detail. | believe
this is a great strategy for working with a text — first skim through and later read in a more

detailed way. The activities accompanying the reading seem very comprehension-oriented.

Q52: What kind of comprehension questions are asked?

English File

There are various questions. One of the major readings in the unit is done together with
listening but the interesting thing about it is that it is divided into four parts and sectioned
into more easily comprehensible chunks. The questions accompanying this activity are open
questions looking for specific information but in a more complex way, such as asking more

questions starting with “how” or “why”. The other text is accompanied by answering True
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or False statements. In the whole book, there are other activities including matching who
said what, matching statements to paragraphs, filling in paragraphs or headings, or multiple-
choice questions. There is also one activity which includes explaining why the article
mentions a specific thing. Even though some of the questions might seem simple, the
answers are not always directly stated inside the text, meaning that the learners need to be

more attentive while reading.

K+ notes

The comprehension questions are often not just questions but activities, such as
matching statements, choosing the correct word, or matching headings. If questions are
asked, they usually search for specific information and also require longer answers as they
are often “why” questions. In another book, the learners are then asked to discuss the reading
in pairs which requires them to have an opinion and think more deeply about the topic, or

sometimes personal experience can be used as well.

Writing
Q53: How does the material handle: controlled writing, guided writing, and free or
semi-free writing?
English File

The activities concerned with writing seem to be mainly of guided writing with a certain
degree of control, as there are examples of the genres, useful language with appropriate
phrases, but none of it is forced and there are not full structures to go by. In the unit, as well
as elsewhere in the coursebook, the writing activities often offer heading ideas the learners
are supposed to choose from. They can then brainstorm further, though, thus sharing ideas
for the different headings. In this sense, the writing is also guided with some degree of
freedom. The “Writing” section at the back also offers some criteria to follow for the
specific genre but they are broad, such as “write in four paragraphs, use formal language,
etc.”. Additionally, the sections remind the learners to check their writing for any possible
mistakes (e.g. grammar, spelling, vocabulary).

K+ notes
It seems like in majority the writing activities are of guided writing. Similarly to English
File, the coursebook offers some guidelines and useful language, or helps with the structure.

In the unit, the genres include writing an article about moving abroad, where the learners

103



are given certain guidelines on what should be included in terms of paragraphs, title, and
summary, and the second writing is about writing an email with giving advice about culture
shock, which is not as focused on the actual structure of the genre but more on the content
in terms of how to give advice (e.g. useful phrases and vocabulary). Even though there are
these guidelines for the learners, they are also given quite a lot of freedom in terms of what
to actually write about. Unlike English File, where there is a whole “Writing” section at the
back of the coursebook, there is no such thing in K+ notes, mainly because it is in separate
books, but having a whole section dedicated to writing with the tips and examples is

definitely useful.

Q54: Are the conventions of different kinds of writing taught? Which ones and how?

English File

The individual styles are not much taught in theory but the learners are given examples
of the genres and some suggestions in the form of useful language. However, there are no
theoretical descriptions of the styles. The only aspects mentioned might be some specific
guidelines in the “Plan” part of the “Writing” section. Nevertheless, even these include more
step-by-step guidelines for the specific piece rather than more general one for the genre.
These guidelines usually focus on individual paragraphs, in a sense that it mentions how
many there should be and their content, for example: introduction — main paragraphs —

conclusion, keeping it simple and brief but giving a general outline.

K+ notes

Similarly to English File, there is little to no theory on the individual genres. The most
the coursebook does is that there is one paragraph of theory, which is gapped, and the
learners are asked to fill in the gaps with words from a box above the paragraph, which can
be found in Book 3 Unit 1. In another book, there is an exercise of matching sentences to
their appropriate paragraphs, thus helping with the approximate content. There are different
ways of teaching about the structure of the genres but they were designed in a fun way.

Nonetheless, most often only guidelines for the structure are given or useful language.
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Q55: Is there emphasis on the style of written English?

English File

The style is usually included in the guidelines. It states whether the text should be
formal, informal or neutral, and what should be contained. Moreover, the “useful language”
table includes some expressions and phrases appropriate for the style, therefore giving a
general idea what the written language should look like.

K+ notes

The instructions do not necessarily mention the form of written English, nor whether the
text should be formal, informal or neutral. It does, however, work a lot with the appropriate
language in terms of phrases and expressions. These can be found mainly in the previous
parts of the lesson where they are practised and put into use in the writing section. For
instance, in the unit, the genre is writing an email for the topic of giving advice, with the
previous parts being concerned with the appropriate phrases and expressions in the
“Language focus” as well as the reading section. However, nothing concerning the type of

language is mentioned in the instructions for the writing.

Q56: Are learners encouraged to review and edit their own written work?

English File

Yes, the learners are encouraged to review their own work as well as a work of their
peer (peer review). In the “Writing” section the learners are always reminded to check the
text for any possible mistakes concerning grammar, vocabulary, punctuation and spelling.
In the unit, there is also one activity which requires the learners to write a draft and then
swap it with a partner in peer review, which I find is a great activity for the learners in terms

of seeing other pieces of work as well as having to check the language.

K+ notes

Yes, the learners are reminded to check their work but not every time, which on the
other hand shifts the responsibility onto them. In Book 3 Unit 1, there is one exercise that
suggests to “proofread” the text for grammar and spelling mistakes. In Book 1 Unit 1, there
is one reminder, which encourages to check the text for grammar and spelling mistakes, and

one peer review activity, which also encourages the peer to add useful comments.
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Q57: Is the writing material suitable and interesting for the learners?

English File

Yes, it is both suitable and interesting as the book offers a great variety of genres and
topics, for example an informal letter, short story, for and against essay, an article,
describing a photo, a report, and expressing your opinion.

Altogether, writing in the unit takes up only about a quarter of a page out of eight, which
is approximately 3%. The reason for this is that is purely the instructions for that piece.
However, there is a whole “Writing” section at the back where each genre gets a whole page
with more explanations and examples. Also, not every unit includes writing, but the length

of the writing differs as they might be smaller or bigger pieces.

K+ notes

Yes, the writing activities are both suitable and interesting, moreover they are also useful
and thought-provoking. The topics of the writings give the learners the chance to practise
what the book teaches them in terms of topics, grammar and vocabulary, plus they can draw
from their personal experience and knowledge, for example in the unit they are asked to
write an email to give advice about culture shock.

Altogether, writing takes up two pages out of sixteen, which is approximately 12.5%.
Writing always consists of a whole page but it is only included in every second lesson out

of four in a unit and alternated with speaking.
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Figure 14: Writing

Summary

It is important to note that all four skills are covered and appropriately balanced in both of
the coursebooks. In English File, the reading material is authentic, as the text states the source
and that it has been adapted. The situation differs with the listening material as it is harder to
uncover, however there do not seem to be authentic recordings. Some of them were made
specially for the purposes of the coursebook, which can be mainly noted in terms of some
interviews. In K+ notes, there is nothing that would point to the materials being authentic.
However, in both cases, the material is realistic and depicts real-life situations.

Both of the coursebooks have balanced presence of accuracy and fluency in the activities,
even though it can be said that more focus is put on fluency, as both of the books try to create
situations and scenarios where the learners can use the language in practice. In terms of
speaking, K+ notes seems to be more focused on accuracy in a way that it uses structured role-
plays. On the other hand, English File seems to be more focused on accuracy in terms of writing,
as it gives more detailed instructions, mainly for the form of language, i.e. formal, informal, or
neutral.

Even though authenticity of the material has been discussed, in terms summarising listening
and speaking, it can be again stated that listening material is not authentic, with the exception
of some of the interviews in English File being conducted with real people but for the purposes

of the coursebook. In terms of reading, the material in English File is authentic, as the sources
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and the fact that it has been adapted have been stated. However, the same cannot be said for K+
notes. Nonetheless, in both coursebooks there are texts (not reading activities) used for
presenting and introducing new language items (grammar and vocabulary), in an inductive way.

In terms of speaking and writing, both are dealt with in a useful manner. With speaking,
both coursebooks work, to a certain extent, with individual, pair and group work. Additionally,
in both coursebooks there is a great variety of tasks. Slight advantage has K+ notes for
introducing and practising very practical topics in a practical way, e.g. role-plays for negotiating
and solving problems. With writing, both coursebooks introduce various genres and great
variety of tasks. Additionally, both encourage reviewing the written texts by the learners, or

occasionally peer review.

Summary of language content and language skills in figures

English File

m Grammar = Vocabulary = Pronunciation Listening = Speaking = Reading = Writing

3%

0,
16/,' \6%

9%

19%

Figure 15: English File, individual sections
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ENGLISH FILE

m Language content = Languge skills

//

43%

57%

Figure 16: English File, general

In the two figures above, one can see the percentages the individual sections, in terms of
language content and language skills, take up in English File. The data were taken from the
Unit 3 only, thus explaining why the percentage for writing is so low compared to other sections
but it consisted of just the instructions.

It can be said that the individual sections are balanced, both in content and skills. Grammar
taking up this high percentage can be explained by a text accompanying one grammar item.
Otherwise, the percentages are balanced. Furthermore, the positive aspect is that language skills

are in majority compared to the languages content. This can be better seen in Figure 16.
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K+ notes

® Grammar = Vocabulary = Pronunciation = Listening = Speaking = Reading m Writing m Real World Task

12.5% 12.5%

12.5% 11%
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20%

Figure 17: K+ notes, individual sections

K+ NOTES

® Language content = Language skills = Real World Task
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Figure 18: K+ notes, general

In the two figures above, one can see the individual percentages for language content and
language skills in the K+ notes coursebook. Similarly to English File, the sections seem to be
balanced among themselves. The reason for not including pronunciation is the fact that it is not

directly covered in the unit. There is a separate pronunciation section at the back of the book
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but since it is no directly mentioned inside the unit, it does not feel as a part of it, even though
it is connected to it.

The second figure (Figure 18) shows how balanced are content and skills in general. Alike
English File, more focus is given to language skills, which is a positive aspect of the
coursebook. The “Real World task™ is partly included because it is directly contained in the

unit, however it does not fit either content or skill.

6.4.4. Methodology

Since the following criterion applies rather to the whole coursebooks rather than the
individual units, the analysis was done in a way when first the chosen unit was taken into
consideration and then compared to the rest of the coursebook. The data therefore represent

what the coursebooks consist of in a general sense.

Q58: How are communicative abilities developed?

English File

There is a lot of communicative activities that focus on actually speaking. Speaking is
usually done in pairs, occasionally in groups. The learners not only discuss more ordinary
topics, which they can have some experience with, for instance flying, but also more
complex ones, such as science or online world, for which they need to have some degree of
knowledge and some opinions. The strategies are developed by helping the learners through
practising a lot, plus giving them “useful language” phrases. Overall, speaking does not
appear solely in the speaking sections of the coursebook, but there are things to be discussed
in listening, reading and also writing (for example brainstorming) sections; as well as having
a whole “Communication” section at the back, so there is a lot of opportunities for the

learners to communicate.

K+ notes

Similarly to English File, developing speaking abilities is done through focusing on
speaking. Unlike English File, where there is a lot of open space for discussion with the
help of questions, K+ notes, at least in the chosen unit, heavily focuses more on controlled
speaking with given structure of role-plays. There are also more communicative exercises
where the learners simply communicate or answer given questions, but there are a lot more

structured speaking activities as well.
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Q59: Does the material include any advice/help to students on study skills and learning

strategies?

English File

The coursebook usually gives precise instructions on what the learners should do. Thus
helping a lot with planning writing and practising dialogues. With listening and reading, by
following the instructions the learners should complete the exercises successfully. Similarly
with grammar and vocabulary, where the activities are mainly inductive, thus teaching the
learners how to work with a text or listening for learning new grammar and vocabulary (e.g.
“look for grammar patterns”, “look for synonyms”, or “look for definitions”). Overall, very

subtly, the coursebook guides the learners how to work with the language.

K+ notes

The coursebook gives precise instructions for the learners to follow. It gives guidance
in terms of writing activities, as well as structure for some of the speaking activities. There
is also good structure for working with new language items, in a sense that there is exposure
first, where the learners meet the item in context, then they practise and learn it, and lastly
they practise it again in context. Similarly to working with listening or reading activities, as
there is first a speaking activity related to the topic, introducing it, then pre-reading or pre-
listening activities, and then activities connected to the listening or reading material. So

similarly to English File, it subtly guides the learners through the learning process.

Q60: Avre students expected to take a certain degree of responsibility for their own
learning?
English File

It is usually most reflected in writing where the learners are reminded to check the text
for possible mistakes. It thus teaches them the importance of editing a text as well as some
kind of self-reflection and self-evaluation. Additionally, sometimes the coursebook gives
them the opportunity to be responsible for someone else as well in the form of peer review,
as is the case in the chosen unit in terms of swapping drafts, or correcting the peer's grammar

in @ grammar exercise.
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K+ notes

Similarly to English File, the learners are encouraged to check their writings for possible
mistakes but not every time writing is mentioned; this gives them more space to realise
themselves and implement the process of editing, instead of being reminded every time.
Additionally, in the “Real World task™, as it is a project-like lesson, the learners are pushed
to be much more independent in terms of doing their research, preparing presentations, and
working in groups in general. Furthermore, as the school designed a whole online platform
to support the learning process of their learners, it is up to the students to practise the

language further.

Q61: Is focus on inductive or deductive learning? Or are they balanced?

English File

It seems that inductive method is used more throughout the book, mainly with texts.
These texts are used in grammar sections, for example in the unit there is a text for learning
about the position of adverbs and adverbial phrases, which is also used in vocabulary for
learning about their meaning. There are, however, parts that use deductive learning in a
sense that new grammar is explained first and presented with examples. There are
explanations to all of the grammar items in the “Grammar bank” but hardly ever a part of

the unit.

K+ notes

Similarly to English File, learning seems more inductive due to the use of recordings
and texts for working with new grammar or vocabulary items. The techniques are very
specific in this coursebook. The new language items are first introduced inside a reading or
listening material, however nothing is done with them then, only later can the learners go
back and see how it functions and works in context. Then, they are practised as the specific
item in the “Language focus” in terms of structure and use, and lastly, they are put into
practice in writing or speaking. There are no language explanations in the unit whatsoever,

everything is presented in the “Grammar” section at the back.
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Q62: What is the attitude towards error?

English File

The material does not seem to express any direct attitude towards error, nor does it work
with it in any broader sense. It encourages the learners to check their writing for mistakes,
but does not specify in what way or what to do with it once identified. There is however
one exercise that works with errors — it is an example email for writing and the learners are
supposed to find the mistakes and correct them. It also somehow works with peer review,
such as in the chosen unit when partners swap drafts of their writings, and then again in a
grammar activity (gap fill) where one learner listens to the other reading his or her
completed sentences. Their task is to indicate if they hear a mistake and let the learner try
again and correct themselves, and vice versa. There are not so many cases in the coursebook

that would work with errors but from what I could see, the attitude seems fairly liberal.

K+ notes
I have not noticed any attitude towards errors, mainly because the coursebook does not

seem to work with errors in any way, apart from self-checking or peer reviewing writing.

Q63: Is there a self-evaluation aspect?

English File

As was already mentioned before, the coursebook reminds the learners to check their
written texts for mistakes and sometimes peer review is involved. There is the “Revise and
check” double page after every even-numbered unit, which would be the perfect opportunity
for self-evaluation of what the learners have learnt but there is no key available directly for
the learners. Apart from these, there is nothing that would point to or encourage self-
evaluation, not even in a sense of evaluating oneself at the beginning and the end of the

coursebook in terms of progress.

K+ notes

There is sometimes the reminder in writing to check the texts for mistakes and to
proofread. There is also the “Grammar” section with the key provided, which the learners
can use to correct themselves or the “Consolidation”, which would be an ideal place for
seeing what the learners have learnt, but the key is not provided for this section. Similarly
to English File, there is no overall self-evaluation based on progression, however that is the
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school's responsibility as the learners are tested before they are divided into the individual

levels, and there is also a test available when leaving the school, however that is voluntary.

Summary

One positive aspect of both of the coursebooks is that inductive manner is used for most of
the new language items. Even though there are explanations of grammar issues, they are at the
back and do not appear inside the units, with some exceptions in English File. However, the
explanations inside the unit consist mainly of examples and appear only occasionally. Using an
inductive manner of learning new things is definitely more motivating and entertaining for the
learners.

To a certain degree the learners are expected to take some responsibility for their own
learning, mainly in terms of proofreading and editing writing. In both coursebooks the learners
are encouraged to check their texts, or occasionally peer review is suggested. However, these
do no happen often in any other places throughout the coursebooks. Additionally, the K+ notes
offers an online support following the coursebook, which the learners are encouraged to use

outside the classroom for further learning, but it is up to them how and if they use it.

6.5. Summary

Advantages and disadvantages of the self-designed coursebook (K+ notes)
Advantages Disadvantages
e Practicality of topics of tasks e No authentic material
e Use of unusual topics e Repetition of structure
(e.9. Moving abroad, Volunteering, e Underestimated vocabulary
etc.)  Not attractive visuals
e Overall focus on skills

Table 16: Advantages and disadvantages of the self-designed coursebook

The table above shows the overview of the advantages and disadvantages the self-
designed coursebook offers based on the data gathered through the analysis. It cannot be said
that one coursebook would be necessarily better than the other one as they both have their own
advantages and disadvantages. The types of exercises contained in them were fairly similar, for
example, or both of them focused more on language skills rather than language content, with

K+ notes having a bigger percentage for skills than English File. The overall focus of the thesis
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was to determine whether the self-designed coursebook contained any advantages compared to
the commercially published coursebook. It can thus be answered that the two major advantages
were dedicating a lot of space and effort to practical topics and tasks, for instance moving
abroad, dealing with a landlord if there is any problem, or filing a complaint to a company
through role-plays as well as providing the useful phrases and expressions. The practicality and
usefulness were evident even in the procedure of the tasks, i.e. exposure to new language items
within reading or listening first, then learning the items, and lastly practising the item in context
(more typical for whole phrases and expressions). Another noticeable and worth mentioning
aspect was the fact that some of the topics were quite untraditional, such as the moving abroad,
culture shock, volunteering, or gender myths. It gives the learners the opportunity to practise
these realistic topics in a practical manner, hence the role-plays.

On the other hand, there seemed to be many more disadvantages. The most prominent
one was the lack of any authentic material. Encountering authentic material is crucial for the
learning process, especially at this level, and the learners can greatly benefit from it. Not
providing the learners with any authentic material is a big disadvantage. Another one was the
repetition of structure of the individual lessons as only the skills were alternated, starting with
either reading or listening, and ending with writing or speaking, as well as focusing either on
vocabulary or grammar in the “Language focus”. Even though having some kind of structure
can be valuable, having too much can become repetitive and mundane not only for the learners
but the teacher as well. It also seemed that unless the vocabulary consisted of whole phrases,
there was no other space (apart from the “Language focus”) where it was practised. The phrases
and useful expressions were usually practised in the speaking or writing, as was the case of the
chosen unit, however that was not evident in other units with individual words. It therefore
seemed that practice of vocabulary was underestimated, at least compared to English File,
which at least devoted some more space to vocabulary through the “Vocabulary bank™. The last
of the disadvantages was the attractiveness of the coursebook. The self-designed one opted for
more tamed colours, which seemed dull compared to the bright ones in English File, as well as
the visuals, mainly pictures, were more favourable in English File, as they seemed more a part

of the content.
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Conclusion

The thesis deals with coursebooks used in language schools and primarily focuses on
self-designed materials. It maps whether they pose any benefits compared to commercially
published coursebooks. The idea seemed intriguing in the light of controversy that is around
coursebooks and whether to use them or not. Self-designed coursebooks would solve some of
the issues some people have with the commercial ones, such as lack of creativity, feeling like
it is someone else's material, fitting it to the needs of the learners, etc. On the other hand, it is
also a more time-consuming process, which is also more demanding money-wise.

The theoretical part is divided into five chapters. In these, the different teaching
materials in a general sense are introduced, they also focus more narrowly on textbooks,
language schools are discussed in a general sense, as well as the last to chapters being dedicated
to specific language schools and the interviews or questionnaires done with them. The empirical
part is comprised of one chapter which contains the actual research. The research was conducted
by analysing and comparing two chosen coursebooks — a commercially published one chosen
based on the interviews, and one self-designed coursebook used in a foreign language school.
The analysis was done based on a set list of criteria and individual questions concerning general
aspects (organisation, visuals, topics and culture), language content, language skills and
methodology.

The research itself was concerned with what similarities and differences the two
coursebooks have. It has to be admitted that there are more aspects similar, rather than majorly
different within the coursebooks. Both coursebooks, even though in a negative way, are not
portraying very inclusive pictures or characters (elderly people, people of colour, LGBT
community, mixed couples — in a racial or gender way, etc.). In both of them, the topics used
are of great quality and relevance to today's world, however the topics in K+ notes are more
practical (in the chosen unit the topic of negotiating is discussed and the learners need to try a
role-play of negotiating with a landlord about a given problem). Both coursebooks have a
grammar section at the end where the learners can find explanations and examples for the
grammar issues as well as further practice, with inductive way used inside the units. Language
skills are more prominent in both coursebooks, rather than language content, therefore more
focus is given to practising and using the language, which is definitely a huge benefit.

On the other hand, the two coursebooks are designed with a different layout, English
File with a vertical (probably more unusual), while K+ notes with a traditional horizontal one.
Additionally, the structure in K+ notes is very repetitive which might become mundane.
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Vocabulary is more dealt with in English File, with included “Vocabulary bank™ at the end of
the book with further practice. On the other hand, vocabulary in K+ notes is more realistically
practised, for example in the role-play in the negotiation unit, but this usually concerns
expressions and phrases more. K+ notes decided to include pronunciation as a whole section at
the back of the book, while English File included little bits of pronunciation in every unit with
only a detailed phonemic chart at the back. What is hugely different is the use of authentic
material, which is used mainly in English File within reading sections, but no authenticity can
be found in K+ notes.

As the table in summary of the empirical part (Table 16) suggests, there are both
advantages and disadvantages to the self-designed coursebook. It cannot be said in a
straightforward way which coursebook would be better as they each have their specifics.
Among the advantages of the self-designed coursebook belong the practical and very realistic
topics, which are also often practised in a very realistic way (e.g. negotiation and role-play),
and the overall focus on language skills. Nevertheless, the disadvantages of no authentic
material, repetition of structure and not attractive visuals seem to be counterproductive.

Furthermore, there are also benefits and limitations of self-designed coursebooks which
are not directly connected to the language. The biggest benefit is the ability to differ from the
rest of the various language schools, thus stand out and attract more customers. Additionally,
the ability to tailor the content to what the learners in general expect is also a huge plus. On the
other hand, the process of creating the material is long and time-consuming as well as
demanding money-wise. Additionally, the material needs to be looked at periodically to ensure
that it is still relevant, and if needed it has to be changed and altered.

I benefited majorly from writing the thesis as I learnt a lot about the process of selection
and evaluation of coursebooks, which is a skill every teacher will need at some point during
their carrier. | believe and hope that the thesis will be beneficial to others as well, mainly for
those thinking about creating their own coursebook or trying to select an appropriate one for
their course. Even though coursebooks should not be the only and primary material used in
language classrooms, | believe they are still a valuable part of teaching, and should be used as

a starting point for lesson planning and a guide for the teachers as well as the learners.
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Appendix 1 - CEFR
The CEFR, or in full The Common European Framework of Reference for Languages,
was published in 2001 and describes the language abilities of learners in terms of speaking,

reading, listening and writing. There are six reference levels:

Basic user Al Breakthrough
A2 Waystage

Independent user | B1 Threshold
B2 Vantage

Proficient user C1 Effective Operation Proficiency

C2 Mastery
Table 17: CEFR reference levels (source: “Cambridge”, p. 4)

It also provides a description of what the individual levels mean, usually in the form of
CAN DO statements. The scale also functions as a means to map the progress of the learners.
The CEFR was revolutional not only because of its invention, but it accompanied the change in
language teaching as well, as it moved away from grammar-translation method and more
focused on communicative approach. Something like the CEFR was needed also for
international co-operation among language and educational institutions in various countries,
but mainly in Europe. The source claims that it is not an “international standard or seal of
approval”, however many “test providers, textbook writers and curriculum designers” affiliate

their written pieces with the framework (“Cambridge”, pp. 4 —5).
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Appendix 2 — Interview

DIPLOMOVA PRACE
Mozné vyhody vyuZivani vlastnich u¢ebnic anglického jazyka v jazykovych Skolach

ROZHOVOR

Jazykova Skola:

Meésto:

1. Jakou ucebnici ve svych hodinach vyuZivate?

LiSi se pro jednotlivé kurzy nebo urovné?

2. Jaka je vase politika vyuzivani u¢ebnic a pFistup k nim?
Jak a jak casto je pouzivate v hodinach? ZaleZi to ¢isté na osobnosti ucitele nebo mate
jako Skola jednotnou politiku?

Podle ¢eho/jak u¢ebnice vybirate?

3. (Pokud nemaji vlastni) Ptemysleli jste nékdy nad vytvorenim vlastni u¢ebnice?
Proc ano?

Pro¢ ne?
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Appendix 3 — P.A.R.K. School of English







Appendix 5 — ILC International House Brno
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Appendix 7 — Jazykova $kola ONLY4
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Appendix 8 — Albi — jazykova $kola




Appendix 9 — Questionnaire

DIPLOMA THESIS

Possible advantages of using self-designed textbooks of the English language in
language schools

QUESTIONNAIRE

Language school: _ Kaplan International English

1. Why did you decide to create your own textbook?
How long did it take you to create it?
How long have you been using it?

2. Inwhat aspects do you find it better than the commercially published textbooks?

3. Did you make it with a specific idea/aim in your mind?

4. Are you satisfied with the textbook? Do you think you fulfilled your expectations?
Would you improve anything?

5. Do you often go through the textbook and upgrade some of its aspects?

6. Is designing your own textbook somehow connected with the fact that as a foreign
language school most of your students are planning on staying in the country
permanently and are looking for a job there?

Did you choose the topics for the textbook with this in mind?
Did you also take into consideration the different ethnicities and cultures when designing
your textbook?
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Appendix 10 — Filled out questionnaire

DIPLOMA THESIS

Possible advantages of using self-designed textbooks of the English language in
language schools

QUESTIONNAIRE

Language school: __Kaplan International Languages

1. Why did you decide to create your own textbook?
. The main reason for deciding to change syllabus and write materials was to respond
to student expectations — our students expect to have a book to take away and study
from (in colour?!), they expect to have consistency in their curriculum and the latest in
teaching methods and technologies. Our student surveys show that one of the things
student are least happy with are lack of materials. The syllabus is very open and for an
inexperienced teacher it can be challenging to plan long-term classes. We need to
provide a robust structure to support our teachers and ensure that no matter what level
of experience they have the materials to allow them to plan good consistent lessons
and courses.
By developing our own material we can ensure that these reflect the Kaplan syllabus
and Kaplan quality standards, that there are clear links between online and offline
work and that they are as modern as possible.

How long did it take you to create it? I don’t have this information.

How long have you been using it?
We have been using the materials for 7 years now.

2. In what aspects do you find it better than the commercially published textbooks?
When exploring the possibility of generally available text books — it soon became
clear that as these are all written to encompass as far-reaching an audience as possible
— there is nothing that is a good ‘fit’ for our students. We know our market, we know
our students and we know their needs and expectations.

3. Did you make it with a specific idea/aim in your mind?
We wanted to create a text book more relevant to our students and their course.
We also wanted to give teachers the opportunity to get involved and write, proof, and
become readers — so far seven teachers from seven different schools have been
involved with the writing and many others have helped with piloting and feedback
Having our own materials will immediately differentiate us from the rest of the
market.

Most importantly for us — ownership of the materials means ownership of the content

and ability to amend it as required — and we can respond to these requirements almost
immediately. Online materials can be changed within a week and printed within a year
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(currently publishers re-print every 5 years — we are going to re-print in a year) this
means we can monitor carefully and respond to student needs.

. Are you satisfied with the textbook? Do you think you fulfilled your
expectations?

Yes

Would you improve anything?

There are always improvements that can be considered.

Do you often go through the textbook and upgrade some of its aspects?
We review the content regularly and amend when necessary.

Is designing your own textbook somehow connected with the fact that as a
foreign language school most of your students are planning on staying in the
country permanently and are looking for a job there?

Did you choose the topics for the textbook with this in mind?

Did you also take into consideration the different ethnicities and cultures when
designing your textbook?

We are not aware of all of our students’ intentions post study but we do know that our
students have a variety of plans after completion of their English course so we do not
tailor a course that is geared towards a certain employment or migration outcome.
Rather, we try to ensure that the course is suitable for the purposes of our student
market to aid in acquiring solid English language skills.

Topics were carefully chosen to ensure that all students are able to hold a discussion
without any prejudice as we have students from all over the world with different
cultural and educational backgrounds studying in different destinations. Our course
books are used in all of KI Language schools in the UK, US, Ireland, Canada,
Australia and New Zealand and topics were selected to ensure that they are relevant
globally not specific to one region or a country.
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Appendix 11 — Eye-pleasing pictures, K+notes
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Picture 3: K+ notes, an eye-pleasing picture 1, page 25 (source: “Kaplan International”, 2015)

137



) looking for a Place to Stay

2 Work with another ’
student. What are the advantages of each type of accommodation above?

Picture 4: K+ notes, an eye-pleasing picture 2, page 28 (source: “Kaplan International”, 2015)

Appendix 12 — A small picture, K+ notes

Picture 5: K+ notes, a small picture, page 27 (source: “Kaplan International”, 2015)
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Appendix 13 — Out of place pictures, K+ notes

—

1 Work with another student. Imagine that you work for a
company called Move Abroad which helps people move to a
foreign country. You are going to write a promotional article for
the company website to attract new customers.

a) Look at the titles of the promotional articles below. Which
group of people do you think they are aimed at? Match the
title and target group.

Picture 6: K+ notes, an out of place picture 1, page 27 (source: “Kaplan International”, 2015)

b) Work with another student. Think about the advice that you could give to Zoe. Use the
ideas from the text on page }6’ or from your own experience. Make notes below.
5

et}

st g o« SRR

3 Write an email to Zoe offering your advice.

Picture 7: K+ notes, an out of place picture 2, page 35 (source: “Kaplan International”, 2015)
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Appendix 14 — Not attractive pictures, K+ notes

Picture 8: K+ notes, not an attractive picture 1, page 29 (source: “Kaplan International”, 2015)

3 Culture Shock

1 Work in a group. Discuss these questions.
al What is culture shock?
bl Have you ever experienced it? If so, what was it like?

Picture 9: K+ notes, not an attractive picture 2, page 32 (source: “Kaplan International”, 2015)
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Picture 10: K+ notes, not an attractive picture 3, page 38 (source: “Kaplan International”, 2015)
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